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ABSTRACT . I ‘> i
The document Yreports on six m1nxgrant projects

des1gned to promote cross training and'd1alogue among New York State

professionals concerned with the education of handxcapped

. individuals. Sections on each project contain a ‘project abstract

.and/or progEct objectives, a description of project activities and a

list of products developed during the project. The Vocational

Education Administrater Tra1n1ng’kater1als Development project

developed an 1nsg%§pce training module which uses simulation and role

play1ng to orien ocational education administrators to the major

issues in the delivery &f services to disabled students. The

Professional Fitnéss Among Spec1a1 Needs Personnel--Burnout

Preventxon and Rehabilitation pro:ect led to the development of a

preservice model to assist prospect1ve educators who will be work1ng

with sgec;al neéds students, to remain vibrant, énthusiastic, and

. proactive in their teachind. Two projects, titléd "A Comtmunication

Model for Special Education and Counfeling Programs" and

"Interdisciplinary Collabopation at Cornell--Teacher Preparation in

Home Economics and Agriculture,” developed annotated bibliographies

of materials 'and resources available for assisting college faculty in

méeting their special education needs. Two additional projects,

"Interdisciplinary Workshop--Educational and Health Professions" and

"Mainstreaming--The Integrat1on of Handicapped Individuals into

Regular Education Settings,"” illustrated appropriate workshop formats

to promote cross training of professidnals involved in the educat1on

of 1nd1v1duals with hand1capp1ng cond1t1ons. (SB)
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~ .
’ DISSEMINATION OF SELECTED MINE-PROJFCT OUTCOMES

—

- The Albany Cépital Aréa Schog} Development Association (CASDA) in conjunc-
7 tion with 'the New York Stat?'Educatio& Department, Office of Occuéational and
Continuing Education and the Office of Vocational Rehapilitation conducted a
conference and mini—grint progr?m'to promote. cross-i:aining and"dialoé;e among
professionals concerned,withltﬁe educat ion of individuals with haﬁdi&apping

conditions. The conference, held early in 1981, brought %ogethe% over three

v . v

hundred and fifty teachers, specialist educators, professors, state officials
and.ageqcy representatives in education, spécial éducation, occuﬁational and °

continuing education, vocational rehabilitation, guidance and administration.
+ -

-~

The conference goals of interdisciplinary training and dialogue for the

. . ,
education of the handicapped were further, continued by the award of five hundred

e EH

F . .
dollar ($500) mini-grants to twenty Yew York State Colleges and universities.-

¢ rd

In addition, the mini-graqts‘promoted an interdepartmental approach to help meet -

b3

* . the special education needs at each participating college and university.
Several of the mini-projects were selected for further disseminatjon to
“ ¢

conferees, state colleges and universities and national organigiﬁions involved -

in'the education of individualg with hapdicapping conditionms. Included in this

.

information resource are the outcomes of six mini-projects selected for further

dissemination. Each selected mini-pfoject is listed below by location, title and

—

reas¢n for seleetion.

v - . .
A / » . L3
* .
.
-
H . »

I. ‘Syracuse University

. . . ‘

Title: "Vocational Education Administrator Training Materials Development"

' s . . .
“Reason: This project developed an inservice training module which uses simu-

‘

létion ahd role playing to'orient vocational education a@ministratqrs

to the major issues in the delivery of services to disabled students.

Y ¥ . R
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II. State University College at Buffalo / ’
Title: "Profiessional Fitness Among Special‘Needs'Personneli Burn-out
Prevention and Rehabilitation™ . -/

Reason: This mini-grant lead 'to the development of a préservice module to
. . b « !
assist prospective educators who will be working with special needs
~ ) - [

. . . -~
students to remain vibrant, enthusiastic and pro-active in their

teachingf
%

ITI. Combined qutcomes from Mani'wtan College and Cornell University
A. Manhattan College '

Title: "A Communication Model fotr Special Fducation and Counseling Programs'

and

-

B. <ornell University‘ .
Title: "Interdisciplinary Collaberation at Cornell: Teacher Preparationm

—

in Home Fconomics and Agriculture’,

3

Reason: Both projects déveloped annotated bibljographies of métérials and

, .
resources available for assisti%g college faculty in meeting their

‘ special education” needs. . . .
£ . - Y
- .
N - . > ‘\ .
IV. Combined outcomes from New York UniVeféity and Herbeqt A. Lehman College
A. ".New York”UnT%prsity . " d ,
Title: "Interdisciplinary Wbrkshop: Educational and Health Professions'
- ‘x . -
; 2 and . - . *
' 1. ‘ " »
B. Herbert A. Lehman College . A
< . cL -

*

Ereaming: The Inteération 75wﬂandicapped Indigjdua]q‘inéo .

Educaﬁlgn,Settings" )
) . . r
Reason: Both projetts illastrate appropriate workshop formats to promote '

cross—-training of professionéls involved in the eduéapion of

. . 2 .
-t . A,

individuals with handicapping conditions.

. .
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This dissemination of mini-project outcomes is organizéd into four sections

s
.

based on the four divisions noted above. Each section contains a.project abstract

and/or project objectives, a description of project activities and includes all
products developed during tke project.
?he uniqu} products of the mini-grant programs attest to the diversity of

special education needs and to the various levels of college faculty awareness

and progﬁam deyvelopment for the education of handicapped individuals. We rqglize

that your special education needs are also unique. We hppe’that this information

-

on mini-projecﬁ outcomes to promote cross-training and dialogue among professionals

“

concerned with thé education: of handiéapped individuals will enable you to better

meet your special education needs.
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SECTION I,

PROJECT TITLE: Vocational Education Administrator Training Materials Development

‘LOCATiON: Syracuse University ’ . : ;1’7{/—
i . .

LN

Special Education Administration Proprgm

- Huntington Hall, 499-C’ ..
805 So. Crouse Avenue . s . .
Syracuse, New York 13210 . )

COORBINATOR: Daniel D. Sage, Ed. D.

"

VOCATIONAL EDUCATION ADMINISTRATOR TRAINING MATERIALS DFVELOPMENT

v

L1

PROJECT ABSTRACT: -The project was designed and executed to develop a train-

ing module for use with ‘inservice training of vecational (occupational)

educAtion administrators, to orient them to majoresissues in the delivery of

-
T

gservice to disabled (special education) students. The resulting module

constitutes an extension of an existing special education adminigtraéive

training simulator and can be used either with th# original mateérial or

independently. Information on which the development bas baséd was secured
through contacts with‘a variety of ﬁersonnel involyed with special education

[

services, occupational education services and vocational rehabilitation

3

services throughout the state, with particular emphasis on the Syracuse tegion,-

and by invegtigation of literature of program development from other sources
. : ) : . -, L
outside the state. Pilot utilization and evaluation of the materialg is

planned with similarly related groups and individuals.




- . .

.
. ~
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PROJECT OBJECTIVES: Objectives of this project weré to:

1. -Identify the major issues confronting occupational edd!%tioh administrators

-
.

in the appropriate progfamming for special needs populafions.

2. Thcorporate these issues into a training module EE% this audience, to be

-

used in inservice workshops, and as a supplement to training for regular and

P

s : :
'special education administrators.

3. Pilot test these materials with the groups who assisted in providing suggest-
. i .

ions for their development, and with other preservice and inservice groups, as

available. .

4, Disseminate the materials by offering them as a supplement to the previously
. . ’

existing training package, which is used by many institutions of higher education,
1 ]

-

state education departments and other training 4gencies throughout the nation.
PRODUCTS: A simulation module was developed, usiﬁg the basic context of the
' ‘Ne Special.Education Administrative Training Simulator (NSEATS) authorized by

the coordinator of this project and distributed by Syracuse University Press to,

over fifty preparation programs throughout the nation. The NSFATS has been revféed

periodically since 1968 (latest in 1980) to r:§lect current issues in the leader-

-

ship of special education programs. The Vocgtional Ed¥cation Module can be used

L}

in conjunction with the rest of the NSEATS package, but since it can also stand
alone will, for the major purposes of 1its development, be used as an approxi-~

mately three-hour training activity.
. ’ . ‘

" The matertals are based primarily on the issues underlying the New Yijka{?te

.

Education Departmeﬂt's Joint Policy Memoranda, promulgated by the Assistant

Commissioners for the Offices of.Occupational\and Continuing Fducation, Fducation |

of Children with Handicapping Conditions, and Vocational Rehabilitationﬁ An

.

Agapted version of those Memoranda,‘placéd'in the simulated state of Lafayette,
provide the core of the conceptual base. :

i ~
’

o =2-

i
. - .
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'The items~in the module consist of: ' : .
\]
A press’release which sets the scengfahd background data for the simulation.

'y

Three Joint Policy Memoranda issued by the Lafayette Department of Education.

4

Seven’ "in-basket" communications received by the major role protagonist,
' .

the‘Pirector of‘OccupaEional Education in thé Jackson County, Lafayette program

serving ten suburban districts surrounding the City of Metropolis. These communi-
s ~ * .

L4 & ¥
-

cations pose problems demanding| resolution, gnd call for an individually geherated
» . ) ' . 3
response. . . .

' A group activity consjsting of a simulated "Joint Policy Planning Group",’

for which nine different "role play guides'" are included. An agenda for the

initial organizational meeting of the Group provides the focus for this activity.

. »

Trainers .using the material will need to have a general undeqstaqeing of the

.

principles of simulation and role playing in trajining groups.

‘A specimen set of all the materials is included in this resourcé, pages 4-38.

%

EVALUATION: Evaluation of this project wf}l consist of dissemination of the

, current @ncluded) dr?ft of the material to those personsvwho provided advisory
. A P . .

-

input to their developmsnt,\§oliciting their reactions and further éﬁggestions for
reviéion. "In addition, the material% will be offered for use by interested parties
in this pilot form, including the state SETRC network and to ;he(pational,Regional

Resource Centér network. - ¥h this offering, feedback as to its utility will be

. -

.solicited. Final evaluation will await use over the next year or two. -

. .

.




Jackson County - \

DEcuPﬂmnﬁL EOUCATION
PROGAARM . -

FOR IMMEDIATE PRESS RELEASE

[

‘To: Dormit Dai1§ Review
Metropolis Herald ) r .
Capital City Current . -
) B
[ 3 - B
Fingl plans to expand the‘Oqcupational Education Program'’
jp Jackson County‘were announced last night at a special
meeting of .the County Board, before a capacity audience at
' .
the Eden Town Hall. Chairman of the Board, Godirey Arthur,
. B
' confirmed that discussions regarding the establishment of a
i 4

third %aciiity fd; the program, which had considered various
sites in the Eden, Lewiston, and Dormit school districts, had
"culminated in the selection of a land harcel currently‘zoned
aéricultural near the Edjacent cerners of those distrig¢ts.
Arthur re1teraté p01nts which had been brought out at pre-
"klous meetlngs of the Baard, citing . ' _—
1. the success and growth of the programs in the “two
- previously establlshed 51tes, the Lyndon Occupatlonal
'_Education penter, serving the northwest section of the
- countyiandlthe Loweil Ceﬂter, sefving the southeést section.
2. growth in the suburban areas of the southwestern
sections of the county, including the Schuyler school
dlstrlct, wh}ch has establtehed a population base equi-

valent to that in the eartier developed regions.

3. . the‘recently completed needs asSessment conducted

. v .
.
.
’ . -
.
. N . , ~
. n .




A

in the six high schools within the Eden, Dormit,

Lewiston, and Schuyler‘districts which indicated

a

rapidly\increasing interest in the curricula offered

L 4

~~~

at the other Centers.

L3

4, the infeasibility of transportiﬁg large numbers of

[}

students from these districts to either the Lynd6p<or

Lowell Centers. .. .

- -

5. the disadvantages of Metropolis Voc-Tech High School

“for students in the southwest suburbs.

Arthur Teminde% the assembled audience of the skepticism
1]

expressed by citizens and school administrators of the Dormit

.

.district only ten years ago, wﬁen the Jackson County Occupa-

-

. . ‘ { *

tional Education Board was created through special provisions
v . ¢
of the Lafaxetfe Department of Edycation, and the orig¥nal
/

»

Centers at Lyndon and Lowell wege established. Iqsieting

L4

that he did not wiir to ridicule the short-sightedness'of former

skeptics, or flaunt'rhe success of’the éounty Program's'first
ﬁecade, Arthur ventured. the judgment that attitudinal factors,
more than population cons1derat10ns had s;lfled the development
of chdpafional’Educational opportunities for students in the
four '"southwest corner" districts. (see map)

Jerry Small, Director of the Jackson County Oceupational
Education Program,'elaborated on the needs assessment and

. A

explained that there had been.demographic factors enhgpcing

©

the demand for programs in both Lyndon and Lowell. He also

‘explained that a small* number of students from Eden and

¥

[
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'~ Lewiston had been énrolled in the Lyndon Center for,.the past
. ) T
two years, in splte of the long commute._ The concept of e
' Occupatlonal Educatlon ”as R}esented in the Jacksdn County
. %
program des1gn ca}ls for students to attend -their regular

high school program half days and an Occ—Ed Center for_ the

other half- day Th1s design max1mlzes opportun1ty for partl—‘ -
¢ cilpation 1n the regular act1v1t1es of Fhe home school and

eommunlty, as well as the academ1c program of the regular

-high school while ach1ev1ng the unique benefits of the Occn

»

xEd Center.“It also introduces a transport distance factor

. - N L.'
\ wh1ch cannot be ignored. : . - !!
. . » .

The program design for the County Occupational Education

.

Centers, which serve the suburban school d1str1cts-(and exclude

4 -
.

" the C1ty of Metropolls) marks a major d1st1nctlon ‘from the p
L ]

: programmatic model‘provided tor stﬁdents in the City. .Metro—
.,polis has since the 1930's maintained its Vocationalrtechnical
Higﬁ School. While the curriculum has varied'significantly‘
- over the years, Voc—Tech ngh provides a full day program for
those students (from anywhere w1th1n thé‘Clty) who elect to apply
'ﬁfor, and are accepted for attendance there.' :
‘*Carrett Longhead D1rector of’ the Vocatlonal—Technlcal ‘
lEducatlon Department, Metropolis City Schools, commented that
although students from the near suburban districts had from ,r‘
,time to time heen accepted on a full tuition basis at Voc- Tech,

and'that while the offerlngs whlch have served admirably for

City students could alsO be satisfactory for those students *




,’ ’ . ‘ " - k " V.
‘ © pl . -,
x i . / -
u . ’ / ‘
! ' LY

on\are seht by neighbprhing districts, he supported th?g;
development and éxpanéion of the Gounty program in every
‘respect. He‘:indicated that the half-day model of the Jackson
County Ocec~Ed Program, with its'bqtential for a reasonable

- .

commute, probébly best:-suited the needs of the suburban

-~

rewidents.

~ s ’

Both Small and Lon%head poinfed out that éuickeﬁed"interést
in the Otc-Ed Cente;s was undoubtedly in ﬁart dué to federal
régulﬁfions emanating from £he Vocational Educational Amena;
ments of 1976.(Puglic Law 94-4823. Provisions of this act
emphasize not‘on{y that'qertain pertidns of federal vocational s
education funds be eérmarked for disadvantaged and handicapped

Js%qdeﬁts, but that, such students receive their training to
thé greatééf eitenp poésible,in Ehe.company of regular students.

i . L :
This "mainst®eaming' coricept was also cited as an issue by

E. L. Forney, Assistant Superintendent for the Dormif School
D’i_'stri_ct, who pointed out that in addition to the federal
Vocational education amendments, t@o other federal provisions
also placed’consiaerable emphasis on accessibility to voca-
tional hfograﬁs fé} é;udents with a v;rzety o{ special needs.
The Education for All Handjcapped Children Act (P.L. 94-142)
and the Rehabilitation Act of 1873 (Section 504 of P.L. 93-112)
* N ¢ .

connect the @ontinued recéhx of federal funds to the évail—‘
ability of approprié;e educational programs in the leegt

= restrictive environment. “This i;cludes vchtional education,"
Forney added. - ) -

' . .
) , 14
_ /‘J ‘ ‘ .
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Additional recognition of’the imporfant interrelation-
"/ -

ships between the various .federal programs and policy pro-

RS
~

visions was cited by Marion .Short, of ‘the Metropolis Area .
A . : R N

Office of Vocational Rehabilitation. Short commented that T

" ] . .- \ . Ny

as an outgrowth of interagency discussions at the state

"

1ey§1, a joint policy meﬁorandum was being prepared by

the- Directors of the four relevant Bureaus of the Lafayette

State Education Department, and is expected to be transmitted
to all local school- systems and related agencies in the very

$

near futurew

. -

A
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Chief School Officers: Case Conference
: Committee (CCC) Chairpersons; Directors of
. « + ° Special Education; Directors of Occupational - )
: ‘o Education; Vocational Rehabilitation Area ‘
g-_ Supervisors and Counselors; Directors of Pupil
' Personnel Services; School Board ,JPresidents;
o Guidance Counselors; COmmissioner's Advidory .
DL Panels in Vocational Rehabilitation, Occupational
-~ .Education, and Education of Handicapped Children.
FROM: {- Director, Bureau for Handicapped Children, John
co Gilbert; Director, Bureau of Occupational Education,
Stan O. Bonard; Director, Office of Vocational_
.. Rehabilitation,  James Fineberg; and, Director, '
Bureau of Pupil Personpe@ Services, Edna S. Romamno.

&

L N 2 \ 1
AUBJEET:  Joint Policy Memorandum #1: CCC role in facilideting’
.Y . S8pecial Education and Vocational Program Delivery.

_Tﬂt State of Lafayette Education Department.s oal
" that all children have the opportunity to develop £Lompetencies
to ebtain continuing employment applies as well to‘ald handi-
capped children. This requires the 'firm commitment of state, -
regional, special education, vocational rehabilitation and
pupi]l personnel ser.vices. | o )

 THi€ memo, ,the first in'g series of joint policy memo-

. randa for distribution to the field, presents recofnrnended
actions for improving coordination of occupationgl education,
special educatioh, vocational rehabilitatiéon and¥pupil ’
personnel services through systematic communication with
Jocal district Case Conference Committee (CCC).

?i 1.- ~Establishing Procedures for Sharihg Information

; VG -
“The CCC must become informed of’the‘va%iety of _
occupational education and vocational rehabilitation
programs and services in its area. Similarly occupa-
. ;) tional educators, school social workers, school guidance
] » and vocational rehabilitation workers must be informed
_ of the special edhcation resources available. Pro- -.

’ - .- cedures should be *established so ‘that these groups of
professional educators, school social workers, school
gu;danceﬁand vocational rehabilitation counselors and

- members of the CCC become awgre of service alternatives

) available to them. Such pro@bdureS‘should ensure that

Y

. * h"l “Yd
. ' * i
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. .

personnel from the various agencies are knowledgeable T
of each agency, its services), client eligibility, -
funding and placement policies agd procedures. - )
Systematic and Frequent Communications Should be "
Established . - ’ :

If the CCC-is initiating planning for these services,
then it must ensure that occupational‘education, pupil
personnel servicés, .and vocational rehabilitation
personnel are notified at the planning stage. If the
CCC is-initiating such planning then referral procedyres
must be available.to referring agencies. A systematic
procedure should’be established to ensure the effective
implementation and ongoing evaluation of prégrams and
services. B ' . .
The, CCC may need to identify an ihdividuaf from
. each of the three program areas as 2 contact person.
The contact persomns would be responsible for obtaining
needed-infbrmatidn from within their respgctive agency '
programs. The Individualized Education Program (IEPY
and the Individualized Written Rehabilitation Plan (IWRP)
should be. included in any systematic communication between
the-CCC and Vogatianal Rehabilitation agency personnel.

. - ,
Comprehensive and Cooperative Assessments Should be 5

Conducted , ,

-

A cqmprehensive and cooperative'assessment of students'
vpcational strengths, needs, and interests must be an -
important part of the information a CCC gathers to make
decisions before handicapped children enter occupational
educatfon or vocational education programs. Committee
recommendations for occupational education placement
and/or vocational rehabilitation services shoudld be
based on information gathered from a variety of‘personnel
knowledgeable about the students, including pagrents and,
when appropriate, the stude T The CCE€ should have
access to special educators, pupil gervices personnel
and/or vocational rehabilitatibn counselors who took -
part in or are knowledgeable about the student's assess--
. ment. ' ) ‘ ‘

As a result of a comprehensive and cooperative
assessment, the CCC(should consider the following:

a) +the desirablé occupational education program,
location, and relationship to future employment
field and/or vocational rehabilitation services.

s

) ' o=
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b) the role and relationshigs of ‘the special educator;
occupational educator, guidance counsel'or, school
social worker, and vocational rehabilitation coun-’
selor in providing the recommended, program. . :

. c). .the changesrin work schedules of necessary pro-
fessional and paraprofessional workers required
to facilitate inter/intra agency communication and

programpiﬁg. ’ N .

; d) the extent to which the student will be able to
participate in regular occupationgl programs.

’ e) ° any specific educational services, pre-vocationdl,
’ and/or support services that must be provided in
order to support the student in the ﬁéconended
‘program. . :

.
—

f) the projected dates of initiation and antjcipated
’ duration of such services and appropriate timelines
. " for program review. o o

g)° any ;rain&ng and swpervisory needs that special \\
education, occupational education, pupil spersonnel
services,'br vocational rehabilitation personnel
may need in order to §uccessfu119 carry out the’

. % CCC recommendggjons. ' .

4. Earlier anﬁ Ongbing»{nvol’ement in Program Plggg}ng
Should be E%tablishe@ﬁ . .

Occupatiolial educatorS, vocational rehabilitation.
counselors and pupil personnel service staff members
"~ should become involved at the earliest possible time
in.planning educational programs for handicapped children.
Procedures should besestablished so. that occupational
" education staff members, vocational rehabilitation
counselors, guidande counsdors, and school social
\ workers are jncluded in.CCC deliberations and decisjons
when *such services are being considered or explored.
1t is recommended that these personnel consider procedures
to become invélved in the planning process prior to the
developTent of final recommendations. '
The procedures recommended ,address areas of concern and
qéquire careful attention. You should decide specific steps
. you gan make. to implement ,these recommendations by cooperative
. pPlanning- among the appropriate individuals in you;farea.
R 4 T s '
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. We belleve it is essential that iction be taken.

Together we have found that we cannot continue to -allow

- programs for hafdicapped children to be planned and imple-
mented in isolation. We also recognize that the real impact

ot children will come' as a result of your leadership and

‘involvement at the local level. Therefore, we are looking -

' forward to worklng together and supporting your successful
efforts to 1mp1ement these 1mportant recommendations:

e

Director —
Eureau of Handlcapped Children
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o - STATE OF LAFAYETTE

" Reymend segmron EDUCATION DEPARTMENT .
Commissioner of “'“‘,"?" ’ i COP“Q‘ C"Y, Ld‘ﬂy.".
. TO: Chief School Officers: Case Conference

Committee (CCC) Chairpersons; Directors of
Special Education; Directors of Occupational
’ Education; Vocational Rehabilitation Areg
. .Supervisors and Counselors; Directors of Pupil
Personnel Services; School Board Presidents;
Guidance Counselors; Commissioner's Advisory
‘Panels in Vocational Rehabilitation, Occupational
Education, and Education of Handicapped Children.
‘ : .. : o
FROM: Director, Bureau for Handioapped'Children,gé;hn
Gilbert; Director, Bureau of Occupatipnal Education.
Stan O. Bonard; Director, Office of Vo&ational
Rehabilitation, James Fineberg; and, Director,
Burean of Pupil Personnel Services, Ena S. Romano.
SUBJECT: Joint.Policy Memorandum #2. Linking -Services Tfor
. ) ' the Handicappegd through Cooperative IEP Development’
: and Implementation. .
! ¥
This memorandum is the second in a series intended to
address those issues concerning the improved goordination .
of services among personnel -from occupational education,
special education,-vocational- -rehabilitdtion, and pupil
pefsonnel services. One recognized issue is the need \
for coordination of efforts among local personnel involved ¥
in the.preparation and execution of Individualized Education
Programs (IEPs) for handicapped students. ) . -

3 Scope'of the Problem:

P.L. 94-142-and. the State Regulatioﬁ; of Lafayette
mandate the development of IndividualizZed Education Programs
(IEP) for students receiving specia] education and related
. services. The IEP is a written\statement .of’ the educational
program which describes the special education and related
services to be provided and is based on relevant documented
. information. Students requiring special education assistance
~ #n order to succeed in an occupational or vocational program

) must have-a vocational component as' part of tpeir IEP.

At present, students receiving special education and
related services have an IEP in place which is initiated
by the Case Conference Committee (CCC) and cempleted at .
a, planning conferencé by *the special education teacher in

’ ¢ [
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conjunction with the s;udeﬁt's ﬁarents and other personnel
providing related services. ‘ - .

Those-students curréntly efrolled in occupational and
vocational education programs, who are unable to achieve
without special education or related services, must have
a written IEP. However, personnel responsible for providing
these programs are, in many cases, not included in the IEP
development. C ) ‘ :

" 4 [ » . ”

The Vocational Rehabilitation Act of 1973, emphasizes
the joint development of an’ Individualized Written Rehabili-
tation Plan (IWRP) for all vocational rehabilitatiom clients.
The IWRP is a written statement which places primary emphasis
on the determination and achievement of a vocational goal
and is primarily the responsibility of the vocational rehabili-
tation counseldbr. Both the IEP and IWRP are similar in purpose
"and approach. However, it has been. found that in many cases
they are written independently of each other.

\ ! .

The IEP Developmental Process: ‘

As a‘result of the recommendationsof the CCC, a student -
who desires and is eligible for special vocational education
programs and services, must have an IEP completed 'in & planning’
conference, which addresses the specific needs,of the student.
The IEP should: . .o s

or describe the current levels of -vocationil education
- performance, including strengths, needs and interests
T ° outli the annual vocational education goals, ncluding’
short-term instructional goals . p
> ° describe the special voqational education services
and instructional services to be provided and the - ‘
exttent of participation in regular vocational educa-
I tion programs . , '
° gpecify the date for initiation, and the anticipated -
daration of such services \ e
‘ *'describe the evaluation procedures and standards
7 +  for achievement-for determining whether the instructional
, objectives are being achieved. Co »
It can be anticipated that much of the content of the
IEP has been outlined by the CCC during Phase 1 of its develop-
ment# Typically, the CCC will have determined the current ‘
levels of performance, the recommended placement and the

schednle for annu%1 review. _

‘ é
Phase 1l of the IEP isyto be COmpletpd within 30 school
days’ of the child's enfranc into the program in a planning

~15-
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conference which, by regulation of the Commissioner of Edu-
cation,emust include the foldlowing individuals: ‘

the student's teacher

the qtudént, when appropriate

the parent or legal 'guardian ‘ ‘

\ .° a representative of the school district, other than
the student's teacher, who is qualified to provide °
or supervise the provision’of‘speciaf education

° a2 member of the evaluation team or person who is
knowledgeable about the evaluation procedures used « °
with the student, if the handicapped student is being
evaluated*for the first time : .

°‘other individuals at the discretion of the parent
or school ' .

o o o o

The outcome of the initial work of the CCC and the

IEP planning conference is a writtgn IEP which inclugdes
attention to the student's vocatiogelfgdaiavion program.

“ . .
Procedural Guidelines: . )

3

¥

1. Preparation for the Planning Conference:

.

Those assigned to schedule and administer the IEP planning
conference should ensure that individuals responsible for
providing the prescribed special xwocational education programs
and services age invited to attend the conference and contri-
bute to the completiorn of the IEP.

) A critical part of the IEP process is the comprehensive
assessment.of a student's strengths and needs conducted
by the CCC. The purpose of the assessment is two—fold:

.° to develop a.specialized program based on the student's

present®nd future-needs . :
° to provide local decision makers with the information

necessary to select a specific occupational or voca-
tional program. -

Since it is through the CCC's initiation of the IEP
process that a student is determined to be in need of occupa-
tional and/or vocaftional rehabilitation services, the existing
data which led to the determination should be shared with
appropriate personﬁél. Procedures should be established
which will ensure the flow of relevant information from .
the CEC to those individuals involved in’ the IEP plannphg
conference.  This exchange of information. should proyide
continuity and efficiency in IEP and IVWRP preparati#ns.

»
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In developing these procedures, consideration should be
- given to the users of the data, types of information necessary
fo:\decision making, individuals responsible for its collection
and maintenance, and timeliness of the data. Plans to secure
the assessment should pe developed which outline:
. ; X N
° the type(s) of additional assessments necessary for
pinpointing instructional goals and objectives. This
may include observations of the student's behavior
) in the occupational or vocational program, interviews
- conducted by the guidance counselor to determine
the student's® interests and potential career goals,
or evaluations in expleratory shops -that provide
: hands-on activities : '

_° person(s) responsible for conducting the assessments
(i.e., vocational teacher, evaluator, Or specialist)
timelines for completion .
tentative goals and objectives to be discussed at
the planning conférence. ’

2. IEP Planning Confereﬁce:

The IEP planning conferencebis conducted to allow those
persons most involved in the student's education to define
the specific goals, objeetives and activities of the program.

While the participants required by law must be included
in the meeting, local policy can expand upon these require-
ments to ensure that occupational and vocational education
are represented when appropriate. Possible representatives

“ could includé-the vocational education supervisor, evaluator,
teacher, guidance counselor, or the vocational rahabilitation
counselor responsible for a student’s IWRP .

., 3. IEP Implementation: ™ ° ‘

To ensure continuity in, the implementation of the student's
educational program, appropriate channels ofgcommunication
and effective administrative procedures are necessary to
provide for continuous planning among special educators,
occupational educators, -vocational rehabilitation gounselors,
guidangce counselors,_ parents, and students. Local decision

- makers may choose to select ligison’ persons to facilitate
the coordination among the, service providers during the
implementation stage. Those individuals could be vesponsible
for periodic meetings with parents to inform them of their
child's progress. B ) ) \
vG,‘ * N
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4. Annual Review

" State law requires a review of each student's educational
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progrim which must be conducted annually. The annual review
is theﬂwechanism\for updating the program and placement
to meet ‘the student's needs. It is through the annual review
that student needs are identified which may require the
involvement of personnel from other agencies. ~For example,
it may be beneficial to include a vocational rehabilitation
counselor in the review process. This.interaction can provide
continuity in the student's programming and will allow for
a smooth transition from school to a vocational rehabilita-
tion agency. ° . ] *

Given the importance of appropriate educatiénal programs
. which lead toward the student's successful entry into employ-
ment, consideration ot these suggestions is requested. We
recognize that it is through your local effdrts in clarifying
the roles, responsibilities, and points of entry for .personnel

- involved in .the preparation and execution' of the IEP, that
our students will become better prepayed.for meandngful
.employment. Cooperative planning among spcial educators,

- occupational educators, vocational rehabilitation counselors,
and pupil personnel service.staff mempers is the key to
appropriate educational éiograms. Wel\will continue to support
your efforts as we Begin 6 develop and expand our joint
delivery of services. .

-

. ) - - N -
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N .,/-A.»-\_, A AL
TN ' . Dirg€tor -E;;a// .
. ,/nggau of icapped Children
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~N Director- ~ ~—

Bureau of Occupational Education
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Office of VocatiQQZI Rehabilitation -
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Director . R
Bureau of* Pupil Personnel Services
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.. STAYE OF LAFAYEYTE ) v
Reymond Jomisan . iDUFAUou DEPARTMENT

emmisslener of fducution Yy :
- ’ Capitol City, Lafayette ‘ «\ .
' ‘. | r/
TO: »  chief School Officers: TCase Conference '

Committee (CCC) Chairpersons; Directors of

Special Education; Directors of Occupational .

_ Education; Vocational Rehabilitation Area .

- Supervisors and Counselors; Directors of Pupil

i . Personnél. Services; School Board Presidents;
- ¥ ' _ Guidance Counselors; Commissidner's Advisory )
' Panels .in Vocational Rehabilitation, Occupational
Education, and_Education‘of Handicapped Children.

FROM: Director, Bureau for Handiciapped Children, John
Gilbert; Director, Bureau of Occupational Education,
‘ Stan- 0. Bonard; Director, Office of Vocational
. Rekabilitation, James Fineberg; and, Director,
Bureau of Pupil Peronnel Services, Edna S. Romano.

SUBJECT: Joint Policy Memorandum #3: Solicitation of
. additional concerns regarding factors inhibiting
occupational education and/or vocational service
delivery to the.handicapped. )

As an outgrowth,kof issues ident?fied and discussed
in the two previdus memoranda issued by these offices, it
has become apparent that there may be opinions and observa-
tions from the field that would have bearing on future planning
and implementation- ’ : . .

In an effort to more comprehensively. and systematically
address those factors which inhibit the occu ational educatipn
and/or vocatiopal service delivery to the ha capped, we
are requesting recipients of this memorandum -to specify
and describe those factors and situations which in their
perspective, constitute significant hindrances to §ervice
/] delivery- '

\
~

” =

Respondents should *exclude those hinqrances whicﬁ,can
reasonably be addressed through the devglopment of procedures
suggested in memoranda # 1 and #2.

. [

7. We realize this is a broad, open ended invitation.
Please rely on your good “judgment - for interpreting the nature
of our request. Also, focus on a description of the hindrapces
rather .than at speculating about the causes of such diffi-
culties. 5 - -

«
L4

For purposes of providing a minimum of structure'for
your 'responses, you may wish to describe specific hindrances,

<

£




//—’\\v
w%ﬁﬁln the follow1ng 1nh1b1ting factor areas.
’ \ a
sk Technologlcal “constraints. Those s1tuat10ns in
) whlgh knowledge does not yet exist to permit successful
intervention with a given type: of problem (e. gy 2 T
disabling condition). .
. { . v R .
< T2 Attltudlnal constralnts. Where the feelings and/or
values of significant persons, (staff or power structure) .
- inhibit using the technological capacity that is avail-

able.

. 3. Jurisdictional constraints. Those situations in
which "turf" causes students to '"fall between the cracks"”
or to be ineffectively served by cpnflicting agencies.

. 4, Administrative constraints. Those situations in
which established policies and/or practigces preclude ]
full utilization of existing, capac1ty

>
5. Political constraints. Those situations in which
a legal or regulatory change which would be desirable

. is inhibited by .politiéal pressures.

6. Arch1tectura1 constraints. Where the programmatic
needs of certain individuals call for facilities with

architectural characteristics which are dlfferent from
those ‘routinely prov1ded . . '
7. Economic constraints. Where the needs of° certaf%

individuals call for resources having a gréater cost »

than are routinely cons1dered Justiflabley or within ’

standard support formulae. ) . '

v

8. Personnel constraints. Where the needs for service
call for qualified personnel who are not readlly available,
due to level of spec1alizat10n required.

* . ’ .
9, Logistical constraints. Those situations in which
the distributidn of population need and.Service supply
are difficult to match, due to low incidence or rapid
change in either demand or supply. ) .

10. Motivational constraints:. Those 'situations in’
which the needs of :the student are not recognized by -
_;ﬁé student himself or the parent and the failure to
take advantage of ex1st1ng opportunity can be attributed
to forces beyond the service system apd environment. -
- ‘ . . , : .

' -
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Althoeuygh time constraints will prevent a fully developed

rpresentafionhof your views, .your perceptions of the issues
should,. nevertheless, highlight significant concerns for

‘our d¢onsideration.

(3

Procedures for Processing Identified Concerns

The State Advisor) Panel on Education for Handicapped
Children as well as those Advisory Panels for Vocational -
Rehabilitation-and Occupational Educatfon will be informed
*of your respomses’ and will discuss your concerns. ‘Reactiops,
conclusions, and recommendations of these bodies will be
communicated by the Executive Staff %0 the State Board of

Education. -
< ’

; .
_ Stould you wish to attend the appropriate State Advisory
Panel to further represent your view, please contact the

relevamt Bureau Director.

- ¥ . - ¢
Thank you for your a‘gte_ntion an# solicited respornse o,
to th?s request. t , _ ’ .
. 4
A

. R S [y ".
-.. Y ~ . . % “. .
' o Dléctor; g T

Bureau of Oceupational Education '
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BOARD OF EQUCATION surtT. OF SCHOOLS -

A Ln. BEHIAMIN R, STATAND
MR DonaLo J. MACATHUR . DORMIT, CENTRAL SCHOOL DISTRICT 100 Pl omucron
MR HaANS BOLLENSACHER P.O. BOX 2000 . N Dx. Ernzsy FORNKY
Mrs. EDWARD BOUCHARD . - _ © assf, BUPT., BUSINESS
DR PETER WALKER . DORMIT, LAFAYETTE ? - MR. HARRY MARSHALL
i ' . /
Y r -
«  Jerry Small, Director . " . ‘ il
- Jackson-County Occ-Ed Program : )
Metropolis, Lafayette ’ i

7

Dear Mr. Small¥® ! C

Now that the opening of your new *Southwest' Occ-Ed Center "
is nearing reality, I want to assure you that the Bodrd

and staff of Dormit Schoog District are becoming increas-
ingly committed to fostering and utilizing the opportunities

it should prov%de, not only for the regylar track vocationallyﬁ7§

’

oyiented student, but for our special education population A

as wetl. While Pmt Smith, our Director of Secandary Curri- /f

culum will continue to work with you on the general ‘program, /
¢ 1 want to open up one area of concern regarding the handi-

capped students we expect {o be sending to the new Center y/

. next year. \
Our District Case Conference Committee (CCC) has been review-
ing and rewriting the IEP for each student who may e appro-
priately assigned to an Occ-Ed program. They have been
guided in this.planning by inﬁormation available regarding <@
offerings at thé previously edisting Lyndon and Lowell Center,

“, and the information from your office regarding projected
offerings at ,the new Cénter g Some members of the CCC have
indicated knowledge of rep . from the staff of other systems

“that students attending Loﬁ and Lyhdon during the past
two yegrs experienced great obgtacles to implementation %
of well .developed IEPs. In other words, there are doubts
about the point of doing all this work on the IEP if it
isn't going to be taken seriously by the staff of the Occ-
Ed Program. ) ' ‘ ‘

. Some suggest that they should wait until the instructional
Staff at the Center is on board and program offerings are
. established, and then involve those persons-dnd data in
thé IEP development.. Others argue that since the purpqse
of .the IEP is to prescribe what is to be made available
(including the vocational areas) we must go ahead and write /7
’ the Program regardlesé of our level of confidence that it
’ - will be implemented. I'm not committed to either point
of view and am willing to support whatever procedure we
¢an all (including you) ‘agree on as most feasible.
™
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Perhaps we need to get together and establish policy, as -

this issue undoubtedly affects all the other District CCCs
as well. . .

I solicit your counsel on this.’

Sincerely,

Lee Blank
Director of Specia;/Education
LB/cr M
N4 N
& O
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Office of Vocational Rehabilitaticn

Mefr‘opolis Area Office ' .

MEMDRANDUM

To:

-
"t

i

Metropolis and Jackson County Area Program Date:

. Directors; ODccupational Educationga,Special.
- v . Education, Pupil Personnel Services
From: P

Mafion‘%ﬁért, Program Manager
Offices of Vocational Rehabilitation

. .

»

1 want to express my sense of optimism about the cooperative )/
efforts being advanced in our region for more approprlate
vocatlonal!y oriented services for special needs popula—

tions. The forthcoming opening of another new Center for
Occupational Education promises to enrich the resource offer-
ings in the County. Perhaps these developments will help

to reduce a praoblem which looms perennially from where I

sit. .
Transition - from public school administered services (both
Vocational/Occupational and Special Education) to OVR Has
never been well articulated. Furthermore, the nature of

what happens in such transition varies widely from ‘one local
system to another. Where we have been able to assign an

OCR counsélor to primary duty at an Occ Ed Center the situatior
has been helped, but we still have the problem of referral

to OVR coming either too early or.too late for us to maximize
our capacity. Also we have the problem of adequate and
consistent .assessment of potential for kids who are in between
multiple agencies. It seems that we either obtain mot enough
1nformation or have redundancies with data .of marglnal utility.

-

I am looklng for suggestions as to how we might better arti-

culate. Although each of us has certain bureaucratic con-
straints on what we can do, I am convinced that we would,
with some creative assertiveness, do it better.

3
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. chapter, @f the APGA and have therefore had a lot of contaqp

I am therefore éxercising the initiative in contacting a

EDEN CENTRAL SCHOOL DISTRICT
" Post Ofﬂ'ceaox'i234 ' ’

Eden, Lafaygtte

Jerry Small,-Director
Jackson County Occ-Ed Program .
Metropolis,-Lafayette , ’ ‘v

Dear~Mr. Small: ' ”ﬂ‘ . ' . LV

As you- may know, I have been trying to head up-a regional

with Guidance Counselors as well as other PPS directors.
Come to think of it there's no reason why you should know
that -- it's no big deal -- but it perhaps will explain
my point of reference for the following: )

‘I have heard a lot of concern expressed by the more "with

it" members of our group about the lack of readily accessible
information regarding service .options available in the Greater
Metropolis area forskids whose needs are other than.for
college brochures. A major "knowledge gap' is regarding
vocationally oriehted training programs. Another is services
for” the handicapped. Put these two together and there is
probably’ a lot our people should know and don't. ' ’

3

1

number of key program directors such as yourself to solicit
your reactions and suggestions on some jpoints which have
come to mind, such as: ’

a) Has yos}-contact with pupil personnel and guidance .
workers found them“to be well informed regarding .
offerings .of your program? :

. * ~

b) Have .you engaged in formal or informal attempts
.to help such workers to be better informed?!

., ¢) Do you think it would be worth while to engage
in such efforts? : .

. ' S S

d) What suggestions could you offer regarding mechgn- '
isms for information exchange (among any relevant )
professionals) which might facilitate the guidanece " ;
function for kids who are non-college bound? I i .




I thlnk #t is commandable that'members of the group are
acknowledglng this need in a .self critical mgnner and have

. 4 sought out means to improve the s1tuat10n., Your thoughtful.
~attention to the quesmgons posed will be highly valued and
gratefully received. . ‘ .

.

Yours truly,

AN A o

Pat Whlte, Director . .
. " Pupil Personnel Services

o
* -
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-~ Jackson County :

OCCUPATIONAL EOUCATION
S PROGAA

INTER-OFFICE MEMORANDUM

Jdy Jones, Principal . : -DATEZ ;
Lowell Occ-Ed Center - . .
v 2"

S. R. Owens b .

I

As the senior instructor and president of the Lowell Occ-

.Ed Insteuctor's Association I have been delegated to let

you (and the’'Central Administration) know of our poipt of
view. tWe -endorse the general policy that all kids, including,
special education ones  should be provided with appropriate
occupation education. Furthermore, we accept the idea that

as far as possible the training should be with regular kids,
arid not segregated. .

-~

However, we have tencerns about the size of ‘classes with
special education/students involved, the severity of the
handicaps of students, anq?ﬂhe outcomes expected.

Therefore, we propose that a  study should be .done to deter-
mine Jjust what conditions should prevail when significant
numbers of handicapped are enrolled in Occ-Ed programs,

that instructors should have equal voice with administra-
tors in conducting such a study, and that a policy position
should be developed regarding the feasibility -of conducting
training programs for severely handicapped youth.

We would apprecihte your support of this proposal when it

is considered by Jerry Small and the Central Administration.

Ld

4, «

¥ M
CC: Jerry Small, Director ‘,l
. Jackson County Occ-Ed Program ,&




Office O%Voc‘ational Rehabilitation

-

L]
»

\ | Metropolis Aréé Office
MEMORANDUN _

To: Jerry Small, Director T T pDate:

*Jackson County Occ-Ed Prafram
. Y - "u‘: .
‘Frqrn: ‘Dana Brown .
Supervisor of Counseling Services *

Metropplis Area OVR

~

-

As we look at the future extension of OVR counselor service
into the new "Southwest" Center, I want to appraise you

' of an unresolved short-coming in the opgoing program at
the older centers. The counselors as$igned to both the
Lyndon and the Lowell centers have been.expressing their
concern about the lack offarticulation ‘between the IEP as
developed by the school system's Case Conference Committee
and the IWRP which we must develop as soon as OVR gets involved
with the client. M
An underlying problem, I suppose, is ‘the inadequacy of informa-
tion exchange between the multiple agencies which may have .
relevant data for individual student/client planning. As
we work at deciding on a rehabilitation plan, we often find
ourselves missing information which probably exists, if
we- could only ‘access$ it. e may have the IEP, with whatever
is on it, but frequently e data on which it was based,
particularly if a me ical/or other non-school agency was
involved, is puried-in bmeone's secret file. The privacy
regulations are Often cited as the rationale for keeping”

* things elose to the chest, but I think some staff members .

. overdo their role as security agents. Costly duplication
of effort and precious time lost is the result.

I hope you can give consideration to this problem as. you
, expand your program: . I

.

%

CC: Maria Short, Program Manager
Metropolis Afea OVR

~ M . . *
]
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-~ STATE OF LAFAYETTE .~ .
:?.YMM‘ JIMiso.n . EDUCA"ON DEP RTMEN' . *
Commissiener of tducation ‘ . : L .
' Capltol City, Labayette y

MEMORANDUM .

L3

TO: "Occupational Education Program Directors ' K
. . ° L

‘I*ROM: .Stan 0. Bonard, Director
Bureau of Occupational Ed;;}tion
. o ’ ' N
In the months that have passed since the issudnce of the
Joint Policy Memoranda (#1 and #2) regarding Special Educa-
tion and Occupational program delivery, and in the short
weeks since Memoranda #3, we have noted a high level of
* interest, and a vigorous response to the questions posed.
‘I want to commend You for your participation, along with
that of your colleagues in the other service branches. We
in the Educatiorn Department believe that the response from
the field verifies the relevance of the issues raised.and
- the validity of our Joint Policy Memorandum mechanism.
} This prompts me to suggest an extension of that mechanism.
One of the most consistent suggestions from the field was
for the establishment, formally or informally, of Joint Policy
Planning Groups at the county or other geograph;bally reason-
able Ylevel., We would see the purpose or miss$ion of such
Groups to ‘develop policy statements and procedure guides
to improve services through enhanced interagency partici-
pation. Since'the target recipients are special needs popu-
-lations, and the services in question are related to occupa-
tional/vocational goals, the membership of such Planning
Groups should include all ‘relevant agencies. It seems clear
1 that one of our problems}gas een the lack of *sufficient
multiple agency input to Prog planning activities.-
This memorandum is directed to Occupational Education adminis-
trators, on, the rationale that-your role is the most’ logical
one to initiate and convene such Joint Policy Planning Groups.
We recognize, of course, that in any particular locaility
the leadership of such Groups might be assumed by persons
from special education‘, pupil personnel services, or voca-
tional rehahilitation.' However, it is my opinion that the
purposes will be most enhanced if occupatienal education
personnel at.least make the initiatory moves. .

1 would appreciate being informed as'you'ﬁroceed to form
suéh Planning Groups, so that my office-can serve in an f/
infQrmation disseminating capacity. )

-

4
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J?clg_son County

_DCCUPATIONAL EDUCATION
~' PROGRAM
/ INTER-OFFICE MEMORANDUM

TO: "Jetry Small, Director DATE:
Occ-Ed Program ' ' .

-

FROM: Dale Johnson,, Principal . f
- Lyndon Occ-Ed Center '

A Y

I realize. you have heard this complaint,before, from me as
well as from others, no doubt, but for the record I want
o you to know that I-am catching jncreasing hell from some
of my instructors (and justifiably so) over some of tha -~
kids with special problems being enrolled in certain Occ-
Ed courses.. Don't misunderstand. We are not reneging on
our agreement to attempt placementhf handicapped in appro-
priate courses. But ecall -- our condition from the
beginning was that we be provided with a reasonable evalua-
. tion of 'the kids' vocational potential. My instructers
(at_deast some of them) have accepted the idea that they
.+ will have to modify their teaching. But they don't buy
having.to experiment to find something that the kid can
" do. Someone else ‘should do that first. But who? And where?
- The information we get from the sending schools is next . .
A to worthless. The psychologist's data and the reports from
guidance counselors are focused on academic levels and don't
. ® _tramslate to occupational strengths or interests. The social
histories are helpful in some cases, but don't tell much ’
about what will -h#ppen in a Building Trades class.

* We need to get some policies'and procedufes on this, right!

» - B
P, - \
.
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. SIMULATION EXERCISE

Joint Policy Plaﬂning Group
Jackson County, Lafayette -

I -

- Acting upon the sugéestion of the State Director of

Otcupational Education,4as an-oﬁtgrowth,pf a séries of Joint

Policy Memoranda promulgated from various relevant Bureaus

.

of the %afayetté Education eparfment, an initial meeting-
of a Joint Poiicy Planning Group has been convened. The

members present gaclude:
Jerry Small:bbirector, Jackson County Occ Ed Program,
» = . (Group Chairman, pro tem)

i

Lee Blank, Directof of Special Education, Dormit Central

Schools .
. S - -
Terry Green, Chief Guidance Counselor, Schuyler High

School

“..\ (

© Chris Schwartz, Secondary Curriculum Coordinator,
lewiston Schools

Dale Johnson, Principal,. Lyndon Occ Ed Center, Jaﬁgson
County Occ Ed Program ' .

Marion Short, Program Manager, Metropolis Area Office

of Vocational Rehabilitation ) ,
]

_lDaha Brown, Supervisor of Counseling Services,lMetropolis

Area Office of Vocational Rehabilitation
P ?

.

Pat White, Director of Pupil, Personnel Services, Eden .
"~ Central Schools . '

4 ’

. Garrett Lohghedgj Director of Vocgzional-Technical
Education, Metropolis City Schools (ex officio)

-

This membership has been selected to include the major
professional)?oles relevant to the issues to be considered,

and includes one member from each of the school districts
- o .
- N ~ - L ‘.

. -)31-,-
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‘who will be sending Students to the newly opened "Southest

Center" 'in the coming year. Two members of the  administras

tion of the County Occ Ed Program, as well as twojmembers,
of . the Area OVR staff are included. The agenda for this

initial meeting is attached. i

N .

P
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Agenda -~ - .

v

- JOINT POLICY PLANNING GROUP . .
Initial’Organizational Meeting '
Jerry Small, Chairman pro tem

¥

.
.
-z

L . v

1. Discussion of Group pprpose dnd goals.~\

~ Do we know what we want to do, andﬁ S

How do we understand our proposed mission: To
develop policy statements and procedure guides
to improve services _through enhanced interagency ,
participation. :

ﬁ " —
. ow — . N
".' 2. Identification of major issues.
Which are priority concerns? o -

, Assessment of vocational status
Interagency informatiqn exchange . .
IEP/IWRP_developmenI.
IEP implementation
P;ogram Aécess ‘ ’ ¢
Multi-agency planning input
School to OVR transition -

3. Determination qf'%perati?ﬂal procedure.’’

. " How do we Start?

How far can we go? o ‘ AN

- -~

4. Selection of permanéqt-Chair.




3 -

, ROLE PLAY GUIDE _ .
. Joint Policy Plaphing Group ~_

-

Jerry Small, Director, Jackson County Occ Ed Program.
As convener of the group you want to foilow your agenda
'and hope that other members will undezstand thé purposes .
as you do. It is ev1dent that some policy development is
’ needed. While You could probably do %t yourself, you recog—
nize that the success of, any efforts will depend on qowner-
ship by tMe other partic1pants as welljt!?oﬁ\are Satisfied,' )
with the role of leader of this group. While you Wonld
not be upset if someone else assumed a greatgr role, you .’
appf%ciate the importance of what needs to be done'and feel
that you probably understand the issues better than most
~of the others. Your perspective is based on the realities
=2§ Occ Ed »nrogramming. But you want to make sure evegyone
else also has his/her say. And you want to at least establish
the pollcy that this Group should concentrate on developing
policy for cons1deration for adoption by your Board.
- ROLE PLAY GUIDE

«Qoint Poligy Planning Group
Lee Blank, Director, Special Education Program, Dormit Central
Schools. In this group you will be the key contributor
©of expertise regarding the needs of disabled .schaol-age
individuals. You have tﬁe b;oad perspective of education
_ for the handicapped, not Just vocationally oriented education.
It is your impression that the typical Occ Ed program lacks
the necessary flexibility to cope with “the diversity of
kids who need it, and a genera1 cultural bias against the
,handicapped influences the expectations held by Occ Ed teachers,
' even when they are well-meaning. You could provide inservice.
training, but doubt the»ﬁillingne of those.who,need it
to take advantage of it. But we ndWd to start somewhere,

¢

and this group ﬁay be the place.

i L4
! £e
\
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C. ROLE PLAY .GUIDE °*
wg _ﬁv \;‘,.

Terry-Greén,gChief'Guidance Counselor, Schuyler High School.

* Joinat Policy Planning Group N B

Your district is the smallest of those'represented having ~

only one’ high'school, and you‘bear the maJor responslggllty
for policy on secondary programmlng, at leaé% for regular

. k1ds. The- d1v1d1ng 11ne bexwegn marginal re
Jhe_ha\dlcapped (those whose programming is determin d(by ‘
the district CCC) is often arbitrary and not very rational.
You have often found it better to conceal the fact that

a k1d may have been ‘identified as hand1capped when referrlng

hlm/her to. another ﬁrogram,& artlcularly a vocatlonal settlng.

’

It avoids stlgma. Unless a kid is segerely hand1cagped'
and thens it is be;;er to work with OVR and forget school ' .
- based programs. VR

has a stronger commltmenz fo *fhe severe,-
anyway. You" hope that the outcome of this Grdup m: ght, Jnore

~clearly establish who prov1des form ihom, and why. ,”
\ ' N
L RQLE PLAY GUIDE \;
}oint Polity Planning Group h

. / e ' '
Chrls:Schwartz, Secondary Curr1culum Coordinator, Lewiston
Schools. Your d1strrpt has onl¥ one high schodl. 1In past
years quite a few kids have been transported the long distance
tos the Lyndon Occ Ed Cente;ﬁqbur none oﬁé?hese has beén

CCC certified handicapped. With the establishment of the

"new Center"Fezklcally within your boundar1es, you expect'

to be programming a lot more kids,.Qf all sgfrs, into the ,
half day Occ Ed program. Some’ magor\Questions in youy.mind
are. a) What assessment information” will the Occ Ed teunchers
_or other personnel need to have about the spec1al educataon
k1ds who are-sent? b) Who should@establlsh this 1nformatlon.
c) ‘Whé pays for. it? d) Who should makée declslons matching -
kids to available programs? e) Who can 1nfluence the- develop~
ment and/or chhnge of Occ Ed programs? You hope to get \“& _

.out of this Group some answers to thhese questions.

) . . b

" . Wy % M 5 o . . ﬂ / -
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ROLE PLAY GUIDE ‘ .
Joint Policy Planning Group

Dale Jobpnson, Principal, Lyndon Occ Ed Cénter,,Jackson County
Occ Ed Program. You have been administering the Center l
since its inception nine years ago. Programs for special
needs kids have been developed and expanded during that
time,- but ‘certain obstacles remain. For example: a) Our
Jteachers jreceive insufficient information about handicapped

, kids assigned to their classes; b) There are differences
in definitions and label used by different personnel and
different districts, which makes it confusing, c) Ve have
no process for referring kids who we think may be handicapped
back to the CCC; d) The district CCC needs to understand
the 1ong andsshort range obJectives of our Occ Ed programs
in order to make reasonable IEP's and placement recommendagions.
You hope this Group will be able to address ‘some of these =
obstacles, and that results will affect not only the new ’

Center but your existing one as well. - ;

—

-

ROLE PLAY GUIDE
Joint Policv Planning Group

o

Marion Short, Program Manager, Metropolis Area‘Office of
Vocational Rehabilitation.' You-are responsible for OVR
programming activity in the entire area, encompassing both
the City of Metropolis, (which is not involved with this
Group) and the rest- of Jackson County (for Whgghtgis/Group
is convened as well as three neighboring Counties. But ‘
the issues irE“pretty much the same everywhere. Yours is

a broad perspectivet\\You have observed that‘ a) School
people are mnot as aware as they should be, of the multiple
community resources relevant to handicapped pErsons, b)
They are not very systematic in making referrals to OVR
since there is a divided responsibility between the local
, district and the County Occ Ed Program; ) Confidentiality
issues constrain the valid flow of information from ccc’
to OVR. You will try to get this Group to deal with these
issues and promote bgtter interagency’ cooperation. XY

Al

v
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ROLE PLAY GUIDE ' -
Joint Policy Planning Group

Dana Brown, Supervisor of Counseling Services, Metropolis
Area Office of Vpcational Rehabilitation. You have counselors
working under you at the .Lyndon and Lowell Occ Ed Centers

of . the County Program as well as two counselors working

at the Metropolis Voc-Tech High School. You have a chance

to know the problems between educational and rehabllitatlon

programs. A major goal should be to get gpns1stent'QCR aj

counselor input to every CCC meeting demling with kids above
Epe age of 14, to articulate the development of IEP and’

IWRP fag the older clients, and to rectify some of the ''release
form'" obstacles between s¢hool systems and OVR. We have

to recognize that Occ Ed instructors still harbor bias against
disabled kids and that a systematic approach is needed to
overcome\this. The Group should assume a proactive role

in dealing with this. 3 @, y

ROLE PLAY GUIDE - v
< Joint Policy Planning Group )
N _ § .

Pat White, Director of Pupil ‘Personnel Services, Edén Central
Schooli ‘Your district has two high schools and you coordinate
the activities of the guidance counselors in your system,

as well as serving on your District Case Conference Committee
(CCC). Your location has permitted a.ngmber of kids to

be sent to Voc-Tech High in Metr;pdlis and to Lyndon Occ

Ed Center rn the past, but you<expect’ to bexusing thg new
Center &n the future. It will be very important for all

_Occ Ed program administrators to analyze what they are teachlng ’

and communicate that to the DCCC's so that kids may be more
approprlately,placed. You hve observed that OVR does Mot

want early 1nvolvement because their 1ncent1ve system places

a preminm on’short time duration for placing kids. . In regard

to both assessment and glacemeqt there is the question of

who should get service first? The younger ones, to give

time for an effect? Or older ones before they becomerineligible?
We have to establish sgme priority policies:, > '

[N J
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“oooL ROLE PLAY GUIDE
Joint Pollcy Planning Group

-
. .

Garrett Longnead, Director of Vocaiionaléﬁechnical Education,
Metropolis City Schools. You are only an advisory member
of this Group}:as your system is- not in%olved in the County

Occ Ed Program. However, your long egperience in dealing
between educational systems, both regular and special, and
~the’ OVR gives you a perspective the. Group should find useful.
You would ;gﬁ;'them to reoognize tha; most Occ Ed teachers:
‘are more kn edgeable and interested in their skill-trade
than in kids as kids. Therefore they need more information,
especiallwy about special kinds of k1ds, whether they th1nk ~
they want it’or not- Also, we must face the logic of the
often posed questlon "Isn't thereQSoye marginal utility

in tra1n1ng a regular kid than a handicapped one?"” Occ
Ed‘{s always,under pressure to produce a‘better product,

yet the spacial ducators say they must take in a poorer‘
quallty kid as éfraw material. That is a reality we must
confront -Joint planning and procedures are needed because
there has always been the tendency’ for parents of handicapped
akids tbcgo to special education personnel rather than to
@%ocatiogal education departments to plead their case. It
A hasn't alway% been to the1r advantage. You would like, to
) br1ng these ideas into the Group S de11berations.

, =
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. - SECTION II
) > . - ‘
PROJECT TITLE: Professional Fitness Among Special Needs Personnel:
Burn-out Prevention and Rehabilitation !

LOCATION: State University College at Buffalo, '
Exceptional Children Education Department N
g 201 Ketchum Hall ) .
1300 Fimwood Avenu# L <
~ Buffalo, New York 14222 o 5
N\

.COORDINATORS: Dr. Warren L. Gleckel, Chp. N
Exceptional Children Education Department

Dr.+James Lahren . .
Vocational Education Liaison Person’

L

L]
] +

PROFESSIONAL FITNESS AMONG SPECIAL NEEDS PERSONNEL: BURN-OUT PREVENTION AND

&
REHABILITATION . .

¢ g

PROJECT OBJECTIVES: To develop and implement a préservice instructional

module. To enlighten preseryice students about rgalistic demands which 'special
* . .

students will require of teachers, thus dispelling myths and precluding

-

unnecessary anxiety about such responsibilities -and duties.
To provide prospective teachers with specific strategies for preventing or R

-

, minimizing "burn-out"...to be accomplished‘through a module which enhanceg

"professional fitness." N

L




PRODUCTS: Sixteen phrticipants ﬁere inpolved in the training module. These

. - .

participants were all involved in teacner educatien programs, which represented

¢ the following fields of study: elementary education, occupational education,
« business education, business administration, vocational education, industrial

arts education, home. economics, educational administration and institutional

practical nursing. Co
-

. The program was _a four hour workshop condycted at State University College

Q at Buffalo. An agenda of activities is attached. The format was geared tow;é?
active participation by participants. ‘We enployed a creative problem solving -
technique for several objectives and had participants involved in dyad, smalg

N .

groups, and larée group activities. Seyeral hand-outs were used in addition to ’

the use of audio-visual materials and a simulation activity.. Participants also

received a referemce—tTst of felated teadings. /

-

Pre and post tests were administered as well as a workshop evaluation form.,

s ¥

. Copies of all materials are attached.

Workshop Activities are listed below. : S

1., Introduction:

. -

—Pre test was administered.
_ — Presenters reviewed workshop objectives.
- Participants used a dyad interaction and total group activity to identify:their
fears and concerns regarding working with handicapped stuients. Addressin% each of

these became an "additional" objective of the workshop.

~

II. Total Group Brainstorming activity was used to identify labels and stereotypeg
about handicapped people. Lists were recorded‘as discussed.

—Pregenters reviewed damaging effects of stereotyping and the self- fulfilling

prophecy of the labelling cycle.

-

1

~ Pregenters reviewed, the notion of Least Restrictive Environment and the

Cascade of Continuum of Services for Special Need Students.

\
. .
¥

—~ Participants were assigned. to small groups for the LRE Sort Board Simulation

3

and results were shared in a total group plenary session.

e
-
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This section was culminated with the film "A Different Approach" and opgn '
group discusgion. ' ) . ¢

I1I. Professional Fitngssd: »
k) S
- Presénters defined "pﬁpfessional fitness vs burn-out."

(Have emphasized the positive aspects of "fitness" rather than negativeness
of "burn-out') .

- ‘

- Group brainstérm}ngvof characteyistics of a professionally fit person.

- Presenters reviewed concept of locus-of-control (used abbreviated test

with participants) "and discussed assertiveness vs aggressiveness and assultiveness.

>

- Small group brainstorming - dealt with:
(a) What can be done to enhance one's own personal professional fitness-

lisﬁs generated.

. 4

(b) What can be done to enhance the professional fitness of teachers by

administrators and systems. N . . 'A

IV. Plans of Action: /

- Groups shared ideas and developed specific plans of action to promote

~

fitness and prevent burn-out. -

¥

- Cardg were distributed to foster personal commitments to a plan of action.

V. Presenters discussed the following-as important considerations for maintainfng'ﬁ
' N

prof 8ssional fitnessg:

y ’

Problemvsolving stré%egies. !

Recognizing wéfning 8igns of burn-out.

Compartmentalization of problems and stress. ,

Calendat organization.
o " MASleyndrome. . ' :
A Post test and workshop evalu;tion were administered.
Informal discussions were h&ld after adjournment of the formal workshop.

EVALUATION ihe pre-post test results indicate that participants left more '®

- s / ~41- 47




participants also began understanding burn-out prevention.A»The workshop evaluations
‘were all positive and indicated that participants felt we h;d met the oB¥jectives
identified at the beginning of the session.

"The workshop was successful in meqting our immediate objectives ané in ereating
spin—off effects which will impact positi;e1y$in Western New York. " The mini-grant
was instrumental in making a11'9f this possible. It ;nabled'us to hire a graduate
assistint to reéearch the topic and provide paétiéipénts with a-reference list

of readings. It also enabled thespresenters to broaden their knowledge base and to

share it with others. Hopefully, time and money will allow us to develop a trainink

.

manual to facilitate workshop activities.

l .
In the final analysis, it was felt that we improved the plight of handicapped

students who may have contact with the workshop participants.

.’)‘ ’
L] B4 i -
-~ 1 ' )
ATTACHMENTS: Agenda ' - ‘ .
Pre-Post Test (Workshop- Survey)
Evaluation - )
Bibliography . )
[ * . - ”
/ . - ‘
. N
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.o ) _ AGENDA )
8730 ' Coffee ‘ ) /
8:40 - 1. Introduction (20 minutes) .
’ a. Speakers: Who are they?
b. Pre-test
c. Purpose and Objectives 7
d. Dyads: )

1. Introductions
Z. Fear and concerns regarding working with/contact
with handicapped children
> .
9:00 - 10:30 " 2, Myths and Misconceptions .(90 minytes) =
3 a. Brainstom: Stereotypes for people who are handicapped
1. Damaging effects of stereotyping
S - : 2. The Labeling Cycle
b. Cascade Model
' 1. LRE, Sort Board (small groups)

*

%

. 2., Plenary discussion
c. Film: "A Different Approach"
Reactions
10:30 - 10:40 Break (10 minutes)' - , - -
10:40, 3. Professional Fitness -
Bffective Strategies for Preventing Burn-out
- a. Definitions:
. ; 1. "Professional Fitness | ’
' 2. "Burn-Out"

b. Brainstorm: What are characteristics of a “profdssionally”
fit person? .
- " ¢~ Locus-of-control - Assertiveness vs. assulnive/aggressive
. d. Group Discussions: .
1. "What actions can I take to enhance my own professional

) fitness?"
N . "What actions can my school administration take to
~ enhance the professional fitness of teachers’" o

11:30 4, Plans of Action

- Brief symmary of groups -

. a ~ Personal commitments to a plan of action (cards)

11:45 - 5. Suggested Strategies for Future Development

- Problem solving.

" - Recognition of warning signs
+ - Compartmentalization S

- Calendar Organization ,

- MASH Syndrome . . - |
12:00 * 6. Post-test and Evaluation
12:15 ' " *7. Closing.Remarks ' -

. ' : . - . ’)/
12:3G- " 8. Adjournment, ' ~
. . .
L 3
12:30~1:00 ) 9. Info:mal discussions with %presenters .
N ~ 'r . »‘ e N J
T ' ) .’
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~ o - PRE-POST
. :

WORKSHOP SURVEY

-«

CIRCLE THE NUMBER ON THE SCALE FOR EACH ANSWER.,

A"
STRONGLY ) . STRONGLY
DISAGREE DISAGREE " UNCERTAIN AGREE AGREE

14

1. Disabled people prefex to be "with their own kind.')

1 2 / 3 4 5

- /"

2, Disabled people are courageous, brave and inspirational by being able
to overcome their handicaps

LY

1 2 3 A 4 5
3. Most instances of mental retardation are gemetically transmitted.
' 7
1 2 ) 3 . 4 5

LA

4, The first step in contpolling an epileptic seizure is to place something
in the mouth to prevent tongue swallowing.

*

»

1, 2 3 ¢ 4 5
5. All deaf people can agad lips. \
1 2 ' 3 i .. . .5

~

-«

6. Cerebral palsied individuals are usually mentally retarded as well.

1 : 2. . 3 4 5

7. Able-bodied and disabled people have widely different goals.

1 2. . 3 4 5

8. Blind people can hear and feel things no one else &an; they seem to
have a sixth sense.

”

.1 2 ' 3 4 ' 5

9. Using "poster children and charity-oriented fund raising techniques
is a good way to "help" the handicapped.

\\ 1 2 3 4 .5

»

lQ. People who are mentally regarded are also mentally ill.

\ 1 . 2 3 ‘ 4 5

y - ‘3‘ ) 1'
. b 50




y . s
11w Handicapped people can best be served in specially-designed segregated
' facilities and programs.

1 2 3 4 5 -

12. Name the three criteria that are qnployed in determining whether an individual
is mentally retarded.

"13. Define "emotionally disturbed."

= .

]

' Name at least three distinguishing behavioral characteristics of learning
disabled individuals.

-
v

-




WORKSHOP EVALUATYON .
To what degree did the'workshop fulfill its stdted objectives.
Completely Adequately ' Partially Not at all

. I found this workshop to be personally:

<

Highly useful °~ *Useful ' Not very useful Worthless
‘My recommendation .to anyone else considering httending this wbrkshop
would be: ) :
" Excellent Good Fair Poor Forget it!

Suggestiong for improving the workshop:

Additional commenzs:

s 4 ’ s

- -
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Proessional Fitness Seminar

¢
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, SECTION IIIA . : ‘

PROJECT TITLE: A communication Model for Special Education and Counseling
* Programs . .

-

LOCATION: Manhattan Collegé . o
Education Department

- ' Manhattan College Parkway

Riveapale, New York 10471,

*

COORDINATOR: Dr. Elizabeth M., Kosky
. Program Advisor, Special Education

*

\

-~

: ’ \
A COMMUNICATION’ﬂODEE'FOR SPECIAL EDUCATION AND COUNSELING PROGRAMS 2

~

K}

. Py ‘. - . . .
PROJECT ABSTRACT: The ptixpose of the project, A Communication Model for
Speciél Education and 'Counseling Programhs was to increase the awareness of

) y o ) ‘ ) -
students and faculty of -the need for, an®interdisciplinary approach between the

two programs. Meetings were held which were attended by the counseling and

special “education fa&ulty.\ The outcome of ihese meetings was the developmeﬁt

©of a new course entitled, Principles and_ Techniques for Counseling the

Ay

Handicapped which was gffered to the graduate students in the special educa-

tion, counseling, réading’ and administration programs. Course objectiveé,

content and experiences were jointIy planned by the special education and

counseling faculty.




-y

PRODUCTS : This project provided fund4 fdr commercially fade materials to

implement the cqurse and othér programs. Tﬂese materials will be used next
. - ’ Lw

- .

‘year by the counseling, special education and undergraduvate education programs.

v

5 .
They willﬂ;e/gade available to the faculty in the reading and administration

programs. ‘It is anticipated fhat these materials will serve a meed in a new
o’ / - ) ‘-\

'

program which is beiog developed te service the parents of handicapped students.

The following materials weyrdered:\( .

- -~

MULTIMEDIA MATERIALS® ~ . . °

Better Understanding Disabled Youth (BUDY) - Idedl School Supply - is a multi-

tion and activities designed to enhanée understanding differences among /.
<» -

ple; .
7

in order to aéhieve appropriaje interaction with handicapped individuals and (\
; \

successful integration of such students'in mainstréamed classrooms i

o .
L]

BUDY may be used as a coordinated program, or each unit may b
ﬁg g -

The program-is designed so that it may be included in a core curriculum¥unit, or

&used separately.

-

-

parts of it may be used as enrichment activities, “BUDY is also ideal for
pregervice and in-service workshops'de%}ing with mainstreaming issues.
Each unit hag{a prOgraﬁ%Lverview: a .teacher's manual, a dpplicator master

\ » .. .
packet of testing and evaluation material, a bulletin boa#d poster, plus other

materials outlined below. The ,teacher's manual spells out the activities%for each

-t
P

unit in detail, .specifying objectives, grade lefel, time, and materials needed.
L] - N

Activities include grouo discuseion, games, role playing and simulafions.’ Each

teacher's manual also includes a grossary of terms pertinent to that\unit.

.
[y

BUDY: "Learning Handipapped. Set of 34 - "Accepting The Disabled" statement cards;

2 picture story booklets, a set of 4 dice; a sound filmstrip, "When It's Difficult
-
To Learn" ;.a set of 4 posters and biographies of famous people with learning

. » .
disability; and duplicator worksheets with "tests" made up of symbols and

-

" . ; - . N N ) v - . "
-,(T’IJ I . & f;f; ) .
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. .
.

hieroglyphics designed to simulate how it,feels to have a learpihg problem,

(’ “ 1 6661.............s...........$79 50 ] ) .

¢
. UDY: Behavioral Disorders. Set of 8whoto posters of handicapped‘children‘
r '«

"Accepting The Disabled" statement cardg; a pigcture story booklet; a sound

F

filmstrip, "When It s Hard To Be Nice"; a set of 8 situation picture posters; -«
~A ° “ :

and 3 story starter duplicator master sheets.

ID 6671.ucueeianeicnanenenesss.$79.50 -

BUDY: Physicaily Impaired. 8 photo posters of handicapped children; a-sound

filmstrip, "When It's Hard To Move'; a picture story booklet; a "Wheelchair

Games" booklet; a duplicator mgster fact sheet on epilepsy; 30 copies of
o « oy
"Because You Are My Friend", a booklet on epllepsy; and a set of 4 .postérs and

i

' biographies of famous people with physical handicaps.

D 6681........................379.50 -

1




SIMULATION MATERIALS ‘ ' ~\\<§\ '

’ Kids Come in Special Flavors g

AT

_ .
Special People by Shirley Cohen, Hunter: College

Special People provides a realistic, practical and sensitive look at the
problems and obstacles handicapped people face in our society. We recommend this
book, without qualification, fot any perqpn who needs to melate to the handicapped’

..and that's everyone! $5.95 -~ B~10

"
S

Feeling Free by Mary Beth Sullivan, Alan J. Brightman and Joseph Blatt, Workshop

on 5ﬁildren's Awareness.

Feeling Free 1s_ a book to introduce kids (and adults) to tﬁeit disabled . .
peers. With short .stories, hard facts, photographs, games, drawings, activities...

Feeling Free presents a frank, upbeat and realistic approach to the whole idea of

-
.

dealing with differeﬁces: B-11 - $5.95

An Exceptional View of Life

-

Written and illustrated py handicapped children, each with his own measure
of exceptienal talent. Filled with large'beeutiful pictutes and short stories.

To read this book is to enrich your own life with a fresh and enlarged view of

&
human potential. For all ages. B-54 - $7.95

! )
The Acorn People by Ron Jones , .

E

"An amazing truesummer camp story that will give ydur innards a bear hug.
1 you have ever loved a handicapped child, either personally or professionaily,
" 1 promise that you will read this story with a lump in your throat."

3-53 -~ §1.50 . ’

Exceptional Children in the Regular Classroom Series
¥
Ideal for both preservice and iqservice. Six attractive booklets developed

by the Interrelated Teacher Education Project, Gayle Gear, Ph.D., Director .




. v , . ’ ““\
University of Alabama in Birmiagham.

k| Each interesting booklet touches on characteristits, assessment and
suggestions for persoﬁaliiing'the curriculum in the regular classroom. The

1bodk1ets are short, clear and conclude with references and resources for teachers

and students. . . ‘\\\

RANDY: The Learning Disabled Child (B-29). $1.65°
MATT! The Mentally Re;glded Child (B28).  $1.65
MARK & AMY: The Disturbing Children (B-3). $1.65

BILLY: The Visually Impaired Child (B-27). $1,65

o KIM: The Gifted Child (B®R1)’ $1.65
SARA: The Hearing Impaired Child (B-32). $1.65 Y
e ’ - ) ’ .
{
» - 4 <
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FILMSTRIPS
*

Approaches to Mainstreaming - Teaching Resources Z 100 Boylston St.,Boston, Ma. 02116

Explores everyday problems.

'

This series of eight filmstrips is intended primarily for classroom teachers

who may have little or no background and experience with special-needs students.

- * A4

The in;prmation and suggestions are presentfed clearly, simply, and in non-
technical terms, and focus on specific day to day considerations and broblems that

teachers commomly encounter. The filmstrips are useful for inservice workshops,

college courses,_paraprofessional training, and individual teacher study.

There are four filmstrips of about 75 frames with 15-20 tminute audio tape

\

cassettes In each unit. The‘guide for each unit.provides the complete auddio

scripts, discussion questions, extension activities, and a bibliography. Fach

. PN
»

unit is available separaEely.
£

/o -
-
09-210 APPROACHES TO MAINSTREAMING: TUNIT 1
4 fiimstrips with cassettes, guide i
P Y
Unit 1 - four-filmstrips )
*Individual Differences ' ‘N )
*Characteristics of Children With Special Needs
. %Orgafiizing Your Classroom . "

*Handling Behavioral Problems _ ‘g

09-210 - $8§.00

99 -

-53- o y
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BOOKS -

-

Human Policy Press “

1)

Teach and Reach - An Alternative Guide to Resources for the Classroom by
Ellen Barnes, Bill Eyman and Maddy Bragar.

Teach and Regch is based on the belief that schools change because people in

them change. Chapters include: alternative curriculum ideas, values in the,

- 1 « f
clagsroom, a guide to speéial eduéation;‘classroom space, responding to children's
/} behavior, teacher. "vocational rehabilitation," community resources, etc.

HPP-2 - $4.50 ¥

Let Our Children Go - An Organizing Manual for Parents and Advocates by

> % - a -

Douglas Biklen. —

o,

Let Our Children Go describes how parents of children with disabilities, and

) " their allies, can fight for their own needs and rigﬁts. Advocacy means moving
4

7buféaucracies. The basic steps to successful organizing. HPP-1 - $3.50

Sticks and Stones - The Story of Loving a Child bf Elizabeth Pieper.

Sticks and Stones is.one parent's sensitive, "moving account of raisiug a ,

»

¢ Fa A
child with.disabilities in America. It describes the ways society discriminates

against disabled children. I1t.describes the major problems that parents encounter

when they seek educational, medical, counseling and diagnostic services.

*
°

,HPP-B - $4.00 . .

13

The Sneely—Mouthed\Sﬂérds and the Wonderoctopus - by Charles A. Grealish and

Mary Jane Von‘Braunsp;rg Greal;sh, Illustrations by Richard Wilfiams.

‘ In‘the Land of the Sneely-Mouthed Snerds there were a }ot of things to be
.. . . .

frightened about, but.the most scary thing of all was the Wondéroctopus. Then

King'Willie Two Polﬁs (a character himself disabled) happened on the scene in’

this story about differences. C-1 - $1.75

60
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Amy Maura - by Mary Jane Von Braunsberg Grealish and Charles A. Grealish,

"

Illustrations by Erica Otten.
-Amy Maura is a séory of a &oung girl -cast in an heroic role when her !
family's home iatches on fire. The action is exciting bu; the real dram; is about
Amy Maura, about her Seif concept. An e£citing, provocative children's story for

everyone., €-2 - $§1,75.

Christmas in Purgatory = A Photographic Essay on Mental Retardation by

Buﬂ;on Blatt and Fred Kaplan. '

This classic phbto egsay .0f legally sanctioned human abuse in state institu—&
tions was written and photographed (1965) long before the current right-to-

treatment law suits on behalf of institutionalized people. It remains the most

~ EY RN - . .

influential photo essay. HPP-3 - $3.50 : ' .

-
.

The Origin and Nature of Our Institutional Models - Revised, with Historical

Photographs. By Wolf Wolfengberger.

£

This history of institutions provides us with descriptive data, historical.
. quotations,. and 1deologicél ingights into how institutions have tfaditionally
treated persons labeled'"retaréed." It is not a book about the "retarded" or /f»'
"disabled" but a book about our society and. how institutions create disabilities.

HPP-4 - $3.50 °

A Crow for Courage - by Bryna J. Fireside, Illustratidns by Fleanor Rubin.

»

A Crow for Courage is an engdging, suspenseful stofy about a boy with a

physical disability, his aunt and a friendly crow. It tells of their courage

‘ ags the challenges they face. An outgrowth of the classic The Little Lame

Prince, the story is full of exciting adventures. A personal and social change

”

book for childrenE%nd olesrents. HPP-12 - $3.95
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MAINSTREAMING SERIES - TFACHING RFSOURCES J

2

-

Understéndiggﬁand Teaching the &ainstreamea Child is designed to help teachers

=

4

o understand and work with exceptional children who are being introduced into tHe
classrooms. Individual disabilities are explained and practical suggestions are
offered to help integrate exceptional children into regular programs and to

adapt curriculum to special needs.

~

The séries consists of 15 paperbound books of 100 to 135 pages; each book

L) -~
focuses on a single handicapping condition or on a.topic relevant to mainstreaming
I Y
such as how to develop Individualized Educational Programs (IEPs) or how to

-
.

initiate procedures mandated by PL 54-142:

Written in an easy style and ill:?Erated with cartoéns, the books make

-~ . - . ’

relaxed, informative reading. ' -

S;:ies Editor
Thomas N. Fairchild

93*853 Behavior Disorders: Helping Children with Behavioral Problems
(A. Lee Parks) - $7.50

93~ 804 Mainstreaming Children with Learning_Disab}lities (Ferris 0. Henson, 11
and Thomas N. Fairchild) - $7.50

93-808 Keeping in Touch with Parents: The Teacher's Best Friends
(Leatha Mae Bennett and Ferris 0. Henson, II) - 87.50 °

93-811 Qounseling Exceptional Children. The Teacher's Role
(Thomas .N. Fairchild) - $7.50 :

.
. -

93-812 The Physically Handicapped Child: Facilitating Regular Classroom Adjustment
‘Rick L. Hanna and Donald L. Graff ) - $7.50

P
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, SECTION IIIB \

PROJECT TITLE: Interdisciplinary Collaboration for Special Education at Cornell:
+  Teacher Preparation in Home Fconomigs and Agriculture

~

_LOCATION:. New York State College of Human Ecology ! ]
Cornell University ) . Ve
Ithaca, New York 14853 : - ' * ‘

COORDINATOR: Dr. Edythe D. Conway
i- Department of Human Service Studies
{
ASSISTANT: Dr. Arthur L..Berkey °
Department of Education

"

¥
INTERDISCIPLINARY COLLABORATION FOR "SPFCIAL EDUCATION AT CORNELL: TEACHFR

-

PREPARATION IN HOME ECONOMICS AND AGRICULTURE

i

PROJECT ABSTRACT: The focus of this mini-grant project was inservice for

teacher education faculty in home economics and agricultural education on pre-
paring teachers to work effectively with special education students. Devélop-
ment of positive a;titudes as well as cognitive information and resource =~

.| materials was stressed. i #

)
The implementation strategy used for the project consisted of:

S

(1) needs assessment; (2) materials evaluation/dissemination; (3) group
workshops on attitpdes, cognitive informatjon and resource mategials;
(4) planning for future collaborative efforts; and (5) project evaluation.

This effort was well received by the faculty and had a positive impact

on the development:fo/f positive attléudes, infopmat:ion gain and knowledge of

available resources. Faculty members have increased their commitnfint to

infusing information qnfspeeialnedﬁcation curriculum into the total teacher

.

education curriculum.’ - . -

-
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PRODUCTS: The Tesources and materials selected for inclusion in this dissemin-

o . <

ation information have been edited. They include special education materials
received from: (1) Agencies and Universities, (2) State Fducation Departments

and (3) the Special Education Training and Resource Center (SETRC) located near

Cornell,University, (4) Madeline Jopp, Director of Special Education, Ithaca, N.Y.

[
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.
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(1) Special Education
HMaterials Received from Agencies and Universities

’

Amer i;am’Associatlon of Colleges for Teacher Education .

One Dupont' Circle, Suite 610

wastington, D.C. 20036

- Assessnent of Clagssroom Learning Environment

Maynard C. Reynolds « -
249 Fraser Hall >
University of Minnesota " —~— . 3

Minneapolis, MN .

< Birch, Jack W. Heariggﬁﬁmpaired Children In the Mainstream. University
of Minnesota: Leadership Training Institute/Special Education, 1975.

. .
- Birch, Jack W. Mainstreaming: EducableMentally Retarded Children in
Regular Clagses. University of Minnesota: Leadership Training Institute/ -+
Sp2zial Education, 1974 (H.E.W. funding)

N

- Deno, Zvelyn N. Instructional Alternatives for Exceptional Chil&ren.
University of Minnesota: Leadership. Training Institute for Special Education
(H.E.W. funding) ' . :

- Freeman,* Gerald G. Speech and Language Services and the Classroom Teacher.
Minneapolis, Minnesota: National Support Systems Project, 1977 (H.E.W.
funding)

- Marten, Glenda J. and Hoben, Mollie. Supporting Visually Impaired Students
in the Mainstream. Minneapolis, Minnesota: Leadership Training Institute/
Special Education, 1977 (H.E.W. funding) 5 .

- Dean's Grants Projects. Regular Teicher Preparation and Public Law 94-142.
Minneapoligt‘ninnesota: University of Minnegota, National Support Systems
Project. )

. . " ‘
Cornell University
College of Agriculture and 7ife‘5cié%ces
Education Department

- 7111, C, Eredeiick and Snook, Marilynne R. "Agriculturél Education and the
Atypical Student ~ A New Partnership.” . .

1

National Inservice Network
Indiana University .
2853 E. 10th Street, Cottage L
Bloomington, IN 47405

National Inservice Network Newsletter, Winter 1980

kY

. -
Pamphlet describing "SCAN'" Computer Search of Current Resources in Regular
Education Inservice Training

Description, and price list of Natiophl Inservice Network

¢ ~ Pamphlet describing NIN

Y




-

Special 'Education Developaent Center

Hunter College '

440 East 26th Street, Rooa.715 - ‘s
¥ew York, NY 10010 ; '

~ A Curriculum to.Foster Understanding of People with Disabilities:
- Science and Health Educators Perspectives on the Handicapped
- The Handicapped in Literature
< The Handicapped in Society

»

- Staff Qrientation Manual ’ +
i A /
. Teacher Education Research Center - : N
44 Brattle Street o ’ )
Cambridge, MA 02138 . 5
- Pamphlet =~ "Gu1dance Counseling and Support Serv1ces for High School

Stuizats with Physical Disabilities"

-~ Publications Announcenent 7 \
L3
- The Interdependent Communitv: Collaborative Planning for Handicapped

Youth, Leaders Handbook

University of Wisconsin - Madison s

* Wisconsin Vocational Studies Center
Public Unit -
265 Educational Sciences Building -
1025 W. Johnson Street .
Madison, WL- 53706

- Puzzle& About Educating Special Needs Students? A:Handbook on Modifying
Vocational Curriculum for Handicapped Students

~ Vocational Materials 1981 )

- Orderblank for the catalog: Tools, Equipment and Machinery Adapted for
the Vocational Education and Employment of Handicapped People ’,}

- Orderblank for: Puzzled About Educating Special Needs Students?

- Orderblank for: '"Whatever it Takes to Help Students Learn and Become’
Employable" (sound film étrips) .

~ Puzzled About Educating Apecial Needs Students? Annotated Bibliography
Modifying Vocational Curricula for Handicapped Students™

£r
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(2) Special Education Responses and Materials Received
‘from State Education Departments .

. -
~ z -
-

Alabama
Staze of Alabama.
Departrent of Education
State Oifice Building ) ' .
uontgo:erv AL 36130

- Definitions of Exceptionalities
-'Policies and Procedures Manual ~ section relating to Exceptionalities

-

California

. State of California
Cormission for Teacher Preparation and Licensing - !
1020 O Street
Sacram=nto, CA 95814

- Manual for Developing, Evaluating and Approving Professional Preparation
Prograias for the Agriculture Specialist Credential

Scope and Content Statement for Agriculture [xaminations

Scope and Content Statement for Home Economics

‘Manual for Development, Evaluating and Approving Local Assessor Assessment
Plans for the Clear Resource Certificate of Competence

Manual for Developing, Evaluating and Approving Professional Preparation
Programs for Special Education Specialist Credentials

-

Colorado . .
Colorado JDepartment of Education
State Office Building
201 E. Colfax .
Denver, CO 80203 -

- Cextification Types, ﬁequirements and Instructions

- -~

I

Connecticut )
Connecticut State Department of Education
Bureau of Pupil Personnel
Special Educational Services
PO Box 2219
Hartford, CT 06115

- Guidelines for Early Childhood Special Education

Delaware

State Department of Public. Instruction ’ - - ¢

- Certification of Professional Public School Personnel - - Home Economics |,
- Certification of Prdfessional Pgblic School Pergonnel

My

=61~ . )




District of Columbia
" District-of Columbia Public Schools -,

" @ifice of School Qperations )
ivisigp/of Special Education
1 2nd H Street, N.W, * ,

Washington, D.C. 20001
. - ”Patents Training Workshop 4nd Developing an Individualized Education

. Program" . ‘ . .
7 V4
Florida . : ' . '
State of Florida .
Department of Education , .
Tallahassee, FL 32301° N
- Atwescription of The Sa;asoxa Student Center Series wnich provides
£.M.4. students with supplemental math and reading materials needed )

for vocational training

.

Illinois ' - .

JIllinois State Board, of Education
100 N Street ,
Springfield, IL 62777

-~ Standards for Certification , ; T

-
-

Iowa ) :
State of Iowa ) . ’ .
Department of Public Instruction oo . :

¢+ Grimes Stare Office Building
Des Moines, IA 50319
- Group Learning Centers, "Illustrated for Home Economics -~ a Strategy
e for Use in Classes Mainstreaming Disabled Students" .

- '

Kansas b .. a ,
State of Kansas .
State Board of Education ‘ . .
Topeka, KS \

- Certification Regulations for School Personnel

Michigan,_ " . -

State of Michigan - §E . K

Department of Education i

Lansing. MI 48909 oo L )
. - Pilot, "Training Manual for the Preparation of Teachers' ’

=

=
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‘asntana .

Moztana 3oard of Public Education ) * . o
G 33 S. Last Chance Gulch - ) '

Eelena, MT 59601 e ¢
. - Montana Teacher Education Program Standards, May 25, 1979

) R : . -

~New York o 4 .
The University of the State of New York . ‘
The State HBHucation Department .
Office for Education ef Children witﬁ Handicapping Conditions ot

Alba’l} Iy \-&. 12234 A - »

.- News Briefs *
- Directory of Special Education Training and Resaurces Centers in
New York State
- - Explapation of "PL - 2 the Edudation for All Handicapged Child-ed Act”
- I3z Individualized Ld i;cazion Prog - A Guxde for Development
‘ - "Services for the Handicapped-Linking Special Education, Occupagirnal
' Education, and Vocational Rehabilitation' .
& - New York Education Law, Article 89 - Children with Handicapplng Conditions
- Federal Register, Tuesday, August 23, 1977, Part II# Education of ke

-

Handicdpped Children . . /
~ Regulations of the Coma{®sioner 6f Education Subchapter \§) - Handicapped
- Childrén o :

- "Joint Policy Memorandun #1: Linking Servicles for the Handicapped through .
Svstematic Communication with Committgés on the Handicapped" (3)

- Interofiice Directory of-Resoyrces grd Services

~ Mermo: Edueating Handicapped Chil enc}n the Least Restrictive s

- Environment (June 1980) . ’

-~ Memo: Access to Occupational Education Programs (July 1980)

- Memo: High School Credit for Pupils with Handicapping Conditions who
Attend Special Education Programs Oper%ted by Boards of Cooperative -
Educatibnal Services . .

-

Nevada - : - : i d
Division of Special Education ' - . .
Nevada Department of Educacion - ’ >~ uﬁiﬁ

‘ Capltol Complex . - = ;
400 West King Stréet . . ; C
¢arson City, N 89710 N s

¢ .

- Standardqﬁfor Administration pf Special Education Programs - .
LN . - -~ - - B

‘t ~ - i - L4 4

* "North Carolina -

Departzent of Public Instruction . ~

State of North Carolina ° A e . ' .

Raleigﬂ NC 27611 ) . o

N

+ - Essential Teacher Compecencies in Exceptional Child Education A
*»- Rules Governing Prograns and Services for Children with Special Needs

2 / . )i . A - i
. 2 ° R
« ‘
y T -
RIC & .- ) 69 "
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-

Tennessee
Tennessee State Department of Education
Diviwion of the Education of the Handicapped
+ 103 Gordell Hull Building .
. \ashv111e, ™N 37219 " " -

“ > -
- State of Tennessee Fiscal Year 1980 Annual Progran Plan Amendment
for Part .B (RL 94-142) and PL 9- §B3

' f’ . i . ’ = 4
Texas " ! ’
Texas Education Agency "
201 E. Eleventh Street C
Austin, "TX” 78701 "

. - Publications List

Virginia ' ' % ) )
State Board of Education ) , ' . .
Rlchmond VA ) : ‘

% - -~

- Preparlng'EMR Students for Vocat10na1 Horticulture - A Guide for
N Secondary School Teachers '

oo C ’ »
Wyoming -~
The State of Wyoming . .
" Denartment of Educéfion-:“ g - -
. Hathaway Building ‘
Cheyénne WY 82002

_ - Rules and Regulations Governing Teacher Certiflcatlon in the Wyoming
Public Schools, 1979 :

A ’
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(3) Spegial Education fraining and Resource Center (SETRC):
Mainstreaming Resources Only

*

MS 4

Author Title

Biklen, Douglas ' Handicapism: A& Slide Shgw, SyRacuse, NY: Human
Policy Pfess

Target: General Public and Educators .
A slide presentation which talks about the myths, prejudice and

stereotyping that handicapism promotes. Done im a cartoon format.
(No sound.)

.
4

- - .

Schoelastic.Board Feelingg Free, New York Scholastic Book Services,
Serviges " 1978.

Target: Elementary and Early Secondary Educators and Students .

A series of books in which handicapped yoUng people .share their feelings
and experiences. Physical as well as meptal disabilities are examined.

A teachers guide and a.mainstreaming gufde for elementary #chool admin-
istrators are included in the kit.’ .

\ . *

;

Pasanella, Anne L. 'Coming Back....Or Neve#Learning. Instructional
' . Programming for Handicapped Students in the Mainstream,
Columbus, OH: Charles F. Merrill “Publishing fo. N

Target: Inservice Teacher Education Elementary and Secondary .

A program designed to assist local educational agencies in developing and
implementing comprehensive plans for.special education. Includes .a
Trainers Guide and five filmstrips dealing with mainstreaming‘lhd techniques
for implementation. , .

g

Alello, Barbara ' Mainstreaming: " Teacher Training Workshops on Individual
) ,Instructéon. Reston, VA: The Council for Exceptional
Childfen, 1975, .

Target: TInservice Education, Elementary 4nd- Secondary

A leader's manual for a series of four -workshops on mainstreaming. The
intent of the worRshops'is for specialists and teachers to explore the
concept and the .process of mainstreaming. ‘An.emphasis is placed on the
skills and materials teachers and students ‘need for, successful integration
into the regular classroom. The,workshops also deal with looking at the
individual rather than comparing, diagnosis, ard the feelings af the
mainstreamed child.

- . ' i .
r o - ‘ \
. . .
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PAFulToxt Provided by ERIC

—\

Suthoar Titde

————— i - — [ A —

Nonueise, Eoald B Mainstreaming: Tdea and Actuality, State of Mew York:
The State Education Department, 1977,

Terger:  Edecators, All Levels
. 1ni# paper defines what mainstreaming is and outlinzs the gouals of main-
‘streaning. Recommendations are made to facilitate mainstreaming and
exa-ples of how to mainstream are given.

Barnas, tEllen Téagh and Reach, Syracuse, NY: Human Policy Press,
Eyzan, Bill 1977 - ‘ ’

Bragan, Maddy

zt: Educators, All Levals ,
ni2resting book aczressing such critical issues in elucation as ’
raiisa, minority programming, sex education and health, tommunity support,
values, teacher growth, etc. Alternative materiads and approaches to
teaching are discussed as well. The informal format which this text

uses attracts attentidon but may overshadow it's usefulness.

rayi
Ve

. A .
Biklen, Douglés - Let Our Children Go, Syracusé, XY: Human Policy Press,
1974. ’

.. ) ] .
Target: Parents (An organizicg manual for Advocates and Parents)

-

This book describes how parents of children with disabilities can figﬁt for
their own needs and rights. The authors stress that children with
disabilities should have equal access to cqmmunity programs and a right

3

to grow up in a typical setting. .,

3

v

\ F o N [
hookbinder, Susan Mainstreaming: What Fvery Child Needs to Know ‘About
Disabilities, Boston, MA:. The Exceptional Parent

Press, 1978.

: ’ -
Target: Elementary Educators/Adaptable to Secondary
This book is a description of "The Meeting Street School Curriculum for
Grades '1-4." Emphasis is placed on the importance of understanding and
acceptance of handicapped children by "other children." A series of units
on specific handicaps are’described. The intent of the units is for * :
students to begin to.feel what it is like to have. a disability dnd to
realize that handrcapped students are in many. ways like therselves. .

» M 4
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Led Author Title

Y506 Comnittee on People...Just Like You. Vashingtom, D.C.: ‘the )
Youth Developnent President's Comnittee on Emp]qynénc”of the Handicapped.

Target: Elementary znd Secondary Edueators
This series of activities js to be used in the classroom.or workshop
setting. The broad odjective of the guide is to acquaint students with
handicapped individuals in order for them to develop awareness and to

ease the transition of the handicapped student "into the traditional
classroom. Each'activity in the guide is adaptable to grages K-12.
Activities vary from helping students develop an awareness of their '
prejudices to evaluating the school environment in terms of problenms

3 the handicapped student may have.
. . l ‘
.

N3 7 ™® Council for "2eintegrating Mentally Retarded People into the
Exceptional . Comuunity. » Program for the Analysis of Deinsti-
Children tutiqnalization Resources." Reston, VA: The

Council for Exceptional Children, 1975.
Target: Community Planners, Program Administrators
Annotated bibliograpns of print and audiovisual materials related to
N deinstitutionalizing mentally handicapped people.
4

5,08 Edrington, Melva J. Friends. Instructional Development Ccrporation, 1978.

Moss, Susan A. ’
s Young, Josie ) -, o

Target: Elementary Students * .

Friends is written for upper elementary children to read and learn about
people with handicaps. Stories are told about eight children with handi- _
caps such as mental retardatiom, blindness®and cerebral palsy. Each story
tells about the interests of the child and the problems incurred when
someone has a handicap, )

' - »
s 9 *  The Exceptional Parent. ''Mainstreaming and the
* ’ Cozmunity," Bdston, MA: June, 1978.

Targ®: Parents of Exceptional Children .
This issue focuses on the concerns of parents over their children's
abilities to become part of the community and stereotypes which can
cdﬁplicace parental responsibilities. Programs and suggestions are
described for helping_meﬁtal%y retarded or "'slow" individuals assunme
responsibility ang.achieve their full potential. ’

.
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Author T Title ‘ £

"fravel and Tiaining for People with Disabilities,”
The Exceptional Parent, boston, A, February, 1977,

Target: ‘Parents of Exceptional Children .

The series of articles in this issue of The Exceptional Parent addresses
travel for the individual with disabilities. The articles address,
social and parental concerns as well ‘as how to teach a'child to uség
public transportation.

Hawkins~Shepard, Making Ig Work, The Council for Exceptional Children, *
Charlotte 1978.
N ’

»
*

Target: Educators, All Levels
This collection of materials deals with thas 1 retion and implemencati
of Public Law 94-142. Sectioa I inciudes artitles deflining mainStracni g
and LEPs. Section II looks at thres model mainstreaming programs. ®$ectiors
111 addresses the issue of implementation of mainstreaming from setting up
a resource room to helping '"normal” childrenm adjust to mainstreaming.

»
- . . 4

-

Fairchild, Thomas Mainstreaming the Mentally Retarded Child., Austin,
TX: Learning Concepts, 1976. :

f
Target: Secondary and Elementary Educators
This book is written for teachers in the regular classroom. The book ’
addresses some of the concerns and mi§bonception§’the teacher may have K
about the mildly retarded individual. The characteristics and learning

problems these students have are described. Emphasis is placed on

meeting developmental, personal, social and academic needs of the main-

streamgd mildly retarded studeat. (Comic book style illustrations.)

-

r

-

Gage, Mary Ann Group‘ﬁbmes for Developmentally Disabled Chilﬁzgn.
Fredericks, Bud  Monmouth, OR: Instructional Development Corporation,
Baldwin, Victoria L.-1977. ’ *

Grove, David
Moore, William

-

Target: Those interésted in developing group homes ) .
This book deseribed and compares two Zroup héfies for developmentally
disabled children. Each home had a different staffing procedure. The,
book also describes the processes involved in starting and operating
such a home, costs and community-gschool concerns. C

L4
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_ Author Title .. _— _

Gldzrgfd,'ﬁargnrct HMeet Lance; He's a Special Person. lavrence, V»:
K & H Enterprises, Inc., 1978. A ’

.

Terget: Elementary Students

Ore of a series of "Meet”" books which explain handicapped youngsters to
norrmal yolungsters vho may be in the same classroor. Lance is a mentally
retarded boy'ig a special class. The book points out that Lance learns
slovly. Written for students to read, this book has a readability score
of high first grade to niddle second grade. Story records are also
availazble for use with nonreaders. Vocabulary words are listed in the
back of the book. )

L
Glazzard, Margaret MNzet Scott; He's a Special Person. Lawrence, KS:*
4 & H Entecprises, Inc., 1978.°

L3

Target: Elementary Zducators

This book tis part of the "Meet” series intended to explain handicasped
youngsters to norhal youngsters. Written on a high first grade to high
second grade level, this book tells about a boy with a learning disability.
The story explains how Scott learns and the abilities he has are
emphasized. As with the other books in the series, vocabulary words are
listed in the back. i o

P
5

Henson, Ferris 0. laidstreaming the Gifted. Austin; TX: Learning
. Concepts, 1976.

Target: Elementary and Secondary Educators

This book attempts to identify -the gifted and/or talented student. The
jmportance of programs for the gifted is stressed as well as the value
of not isolating the gifted child from his/her peers. Comic illustrations. '’

3
’

L d

Hirsch, Sharlene ~ Xoung,&Gifted and Handicapped, 1979.

Target: Secondary Educators

The report of the Mainstreahing High Potential Handicapped Students into
Executive High School Internship Program funded by the U.S. Office of
Education. This report is a description of a program in which gifted and
talented handicapped students participated in the Executive Internship
Program. }ncludéa in the report is an explanation of services, placenent,
and oréanizhtion of the programs, case studies and an eval%ation of the
program. -
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Target: Vocational FKducators and Landscapers

This material outlines guidelines for deviloping a nature area accessible
to all people. Specific information is included as®to tlie dimensions and
construction of ramps, parking areas, 'walkways and rest areas. One sectioyn
is devoted to making the nature trail appeal to all five senses. ' Emphasis
is placed on making the trail a place where non-handicapped as well as
handlcapped people would want to go. The development of a barrier-free
nature area is suggested as a project for vocational agriculture programs.

-

National Park ~  Access Wational Parks. Washington, D.C.: National
Service Park Service, U.S. Department of the InCerlor, 1978
) A Guide for Handicapped Visitors, *

Target: Handicapped Ind1v1duals : -~
National Parks and Historic Sites. across the country are described.

Included in the descriptions are any services for and barred to handicapped
people.

lleyers, Robert Like Normal People. MNew York: McGraw-Hill Book
Company, 1978. =

Targat: GCeneral Public *

Written by the older brother of a retarded man thisg book tells the story

of a retarded couple's struggle to lead a normal but '"slow" life. The

book reflects upoun the changes that have taken place in the care of and

attitudes towards mentally haudlcapped people.

-

. -

Murphy, Patrieia A Special Way for the Special Child in the Regular
" Classroom. San Rafael, CA: Academic Therapy ‘

- Publications, 1971.

N

Target: Elementary Teachers
The author's intent is to offer concrete sugéeSCions to the classroom teacher
with students who are underachieving. Part one describes materials and
activities to help children develop basic skills such as speech, motor
control, discrimination, etc. Part two focuses on making a transition from
basic skills to basic training in readlno and arithmetic.
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* York State "Report of the Subcommittee on Educarion for the
nsae.b" Handicapped."

Included in the report are the fullowing:

1) a sumnary of thé 1978 proprosed legislation on education for
nandicapped people, sponsors listed

2) reports on related public hear:mgo

39 the role of the Office of the Advocate for the D isabled

4) goals of the Joint Legislative Task Force on Education State Aid

5) action on legislation

H

-

| ’ -

A

0'Connor, Gail Home is a Good Place. washinécon; D.C.: American
: Association on Mental Deficiency, Inc., 1976.
\ ’
Terget: Those interested in Croup Homas

The purpose of the study described in this monobrapn was to identify and
describe the population of community residential facilities during the
period of 1972 to 1974. An overview of the procedure for establishing
and mahaging such facilities is given. An analysis of the community
services \@vailable and needed by residents of such facilities is also

included. .
Paul, James L. Mainstreaming a Practical Cuide. Syracuse Univers@ty'
Turnbull, Ann P, Press, 1977. o

Cruickshank, Wm.

Target: Educators, All Levels

This bogk is intended as a gulde to facilitate implementing mainstreaming
on all levels of education. Guidelines for planning and implementing
mainstreaming are outlined and the role of studenns, parents, and
community-is discussed. An emphasis is placed on inservice and preservice

. teacner education.

Redden, Martha R. Recrultment, Admissions, and Handicapped Students. The
Levering, Cricket American Assocdation of  Collegiate Registrars and
DiQuinzo, Diane Admissions Officers and che American®Council on

’ Education, 1978.

Target: College Administrators

. This document is a compliance guide” for Section 504 of the Rehabilitation

Act of 1973. The law bars discrimination on the basis of a handicap. The
guide focuses on the implication of the law for the recruitment and
adnissions policies and practices of colleges and universities
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Volzensherger, Wolf Tle Oriwuin and Nature ol our Institutional Models. |
’ Svracuse, KYj Human licy Press, 1975.

Origirally included ir Chanping Patterns in Residential Services for the
centally Retarded'published by the President's Conmittee on Mental
Retardation, this monograph takes a historical look at institutions

or the nmentally retarded. Wolfensberger cxanines the institutions for

f th

the rentally retarded and society's attitlides towards the mentally

retarded during the latar half of the 19th and the beginning of the
20th century. '
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Afflecf, James Q., Lowenbraun, Sheila, and Anita Archer. Teaching the -
Mildly Handicdapped in the Regular £lassroom. Columbus, OH: Charles
E. Merril} Publishing Co., 1980.

The emphasis of this book is on assisting eleméntary teachers success-
fully integrating mildly handicapped students into the regular class-
room. Included in a text is an overview of special education and the
nildly retarded child. 1In addition, the issues of classroom management
and the adaptation of the instructional approach are discussed and the
steps to developing an IEP are explained. ) )

¢ , -

Anderson? Robert M., Greer, John G., and Sara J. Olde. Indiwidualizing
Educational Mateyials for Special Children in the Maingtream. Baltimore: -
University Park Press, 1978. ’

S.gz2sted as a refsrence for educarors amd as a college cexl, this book
is a collection of articles addressinz the neads of teachers involved
in the mainstreaming process. Section one presents a model for the
selection and utilization of instructional materials appropriate for

i mainstreamed students. Section two makes suggeStions for developing

' and gdapting existing materials for individualized educational

experiences. Section three lists sources of material useful when’
developing individualized. curriculum and in implementing mainstreaming. g

. . \
Goldstein, Arnold P., Spratkin, Robert P., Cershaw, Jane N., and Paul Klein.
Skill .Streaming the Adolescent. Champaign, IL: Research Press Company,

1980. &

Presented in this text is the skill training approach, Structured
Learning. Structured Learning is an intervention program designed to
improve. the social and learning strategies of students with behavior
disorders.. Included in the text’is a description of structured
learning, an explanation of how and when }t is appropriate and the
techniques necessary to use the method.

Goldstein, Herbert. Readings in Mainstredming. Guilford, CT: Special
Learning Corporation, 1978. .

This collection of readings addressgs the concept of mainstreaming.
Articles range from a historic overview of special education to dis-
cusging current issues related to mainstreaming, to expected trends

in the ®ducation of handicapped students. Also included is a glossary
of terms used in special education and matnstreaming. ,

3
3

)
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# karsen, Stephen C. and Mary S. Poplin. Methods for Educating Handicapped:
i An Individualized Education Program Approach. Boston: Allyn and Bacon,
Inc., 1980. - .. C

The intent of this book is to provide educators with a method for
developing individual pragrams for chjildren ‘with disabilities, Included
- in the text is an explanation of the IEP and it's legal constraints, a
description of the referral and evaluation processes, and a suggestion
for program evaluation. The concept of least restrictive environment
and the role of-educatidénal services is also discussed. -

.
# »
-

>

Turnbull, Ann P. and Jane B. Schulz. Mainstreaming Handicapped Students:
A Guide for the Clas room Teacher. Boston: Allyn and Bacon, Inc.,
1979. . '

Ann P. Turnbull and Jane B. Schulz have written this book to address

the questions and needs of regular classrogm teachers involved in the
rainstreaming process. Instructional strategies and curriculum
zdaptations are suggested which complement the malnstreamlng process.
Also in the text is a discussion of Public Law 94-142, and an analysis,
of the characteristics’ of handicapped students, including the educa-
tiona}/implication§ of those characteristics. 4

Worell, Judith and Micha@C. Nelson. Managing Instructional Problemsg:
A Case Study Workbook. w York: McGraw Hill Book Company, 1974.\

The objective of this text@ls to help teachers deal with the wide
range of academic and beha 1 problems which present.themselves

in the classroom. Described the book is a behavioral/educational
approach to problea solving. The first few chapters describe the &
approach and the later chapters each address a specific behavioral/
academic problem. Case studies are used as illustrations of how

the approach works in each instance.

*Suggested by Madeliene Jopp, Director, Special Education, Ithaca City
School Distriet, Ithaca, NY 14850. .

o - . . LT lﬁm_l .‘82) | -
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-

PROJECT TITLE: Interdisciplinary Workshop: Educational and Health Professions

LOCATION: New York Undversity
25 West 4th Street
New York, ,New York 10012 )

-

-

COORDINATOR: Dr. Patricia Dvorch - .
Rehapilitation Counseling Department ’

g

)

.

T INTERDISCIPLINARY WORKSHOP: ENUGATIONAL AND HEALTH PROFESSIONS

PROJECT ABSTRACT: An all-day workshop was designed to bring together faculty
and students from programs whose content and training prepare.graduates to

interface with handicapped students. While eften isolated within the,univer-
sity system, these various disciplines are interactive and interdep dent when |
in the "real world". . //

The major workshop goal was to provide experiences and situations which would
promote a dialogue and-understanding between faculty and students from diff-
erent disciplines.

Activities included: a film, written exercises and discus&ion, small group
work sessions (on.attitude identification); case studies (one physiological
and one developmentally disabled child), ard large group presentations by
three experts on varied aspects of mainstreaming A packet of handouts and
a,resource material table were used to dispense and display literature on
"PL 94-142 and Section 504. .

An evaluation questionnaire rated the effectiveness of the format. An ower-
whelming majority (70%Z) found the morning (film, small groups and cage studies)
ef fective ways of fnformation presentftion (70% - very; 227 - somewhat and

4% - not very; 4% - no response). The afternoon session with expert speakers
yielded ratings of 57% =~ very and 34% - somewhat effective and’ 1ess than

17 - not very. About 8% did not respond .

W‘,pm

s
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Suggestions for future interdisciplinary efforts and collaborative projects
included:

Seminars/conferences for information exchange re: roles, experiences

and. futures. . <t

. Interdisciplinary teaching/training via lectures or course development. ’
Facilitate professional and lay community recognition and use of team

' approach,through rehabilitation counseling student praqficum and hiring
of graduates in scheol system. . . *

gl L] ]
v
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PROJECT OBJECTIVES: To share information about curriculum and objectives; to

increase sensitivity to, and knowledge about handicapping conditions and functional
capacities; and to increase incidence of cooperative teaching and more formal
interdepgrtmental planning in SFHNAP, ] -

. PROJECT AUDIENCE: Faculty and graduate students in programé of Rehabilitation

Counseling, Special Education,‘Curriculum and Instruction, Industrial Arts,
Deafness, Music therapy, Recreation Therapy. Students -~ Special Fducation-3
Rehab. Counseling-19, Curriculum and Insttuctien-7, Art Therapy-2, Recreation-4,
Dance Therapy-1, ‘Industrial Arts-2, Deafness-3, Nutritions1l. Faculty - Special
Education-4, Educational Psychology-1, Music-1, I:ﬁhstrial Arts-1, Deafness-1,
Rehabilitation Coungéiing—3 Total Audience - 86. \\\\;

\ - ——
DESCRIPTION OF PROJECT: Workshop took place-on Wednesday, April 29, 1981, from

9 a.m. through 4 p.m. in Loeb Student Center, NYU' Washington Square Campus.

Morning: Registration and’Coffee/Danish: Welcome - Overview and philosophical
views: Professor Stephen Weiss and Patricia Dvonch‘Presentattdﬁz Film
"A Différent Approach'; presentation and written exercises by Dr. Nancy Schweitzer
in direction of her attitudinal model "The-Ayareness Factor'- .

~ Small Proup Discussions: pafficipanb exchange of information re-
garding individual discipline; planning an educational program for two
hﬁndicapped students, distribution of packet with relevant work materials\_\\

v

Lunch (on their own)

- . I
Afternoon: Presentations of Experts in Special FEducation and Rehabilitation

Counseling; Overview of PL 94-142 and the Rehabilitation Act of '73 (amended),
Current Perspectives and Future Needs for Mainstreaming-the Rehabilitation View,
Dr. Betty Hedgeman, Coordinator of Voc¥1l Rehab. University Programs, OVR;
Current Perspectives Theory and Reality - (How Are ¥e Doing?), Future Training
Needs for Mainstreaming?® Ms. Tessy Sheingorn, Principal, P.S. 226; Reverse
Programming -~ Mr. Sidney Miller,, Supervisor, Track IV Program P.S. 396. M

®

Workshop Program Schedule is inc¢luded.

Resource materials used during this workshop are avail%bfe from the N.Y.S(
Education Department, Office for the Education of Children with Handicapping
Con%itions dnd Office of Vgcational Rehabilitation, Albany, New York 12234:-

ke
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EVALUATION o _ &, o,

a) INTRODUCTION
C E N . . .
This is a report tv t{ 86 participants of the April 29, 1981 SEHNAP Mairstream-
ing WorKshop. It is based on participants respons in group discussions and
on workshop evaluation questionnaires.
.- Y
'Jointly sponsored by the departments of Special qucation and Rehabilitation
Cofinseling, the Workshop was funded through a grant from the Capital Area
School Development Association. The all day workshop was designed to bring
together various disclplines that, while isolated within the university system,
-are in eractive and interdependent when in the "reml world". The major ‘workshop
goal way to provide experiences and situations which would promote a dialogye and
understiﬁ%ing between faculty and students from different disciplines The topic
. dround whith the workshop was focused was Mainstreaming ,

b) EVALUATION .’ : . e - L,
at - . "w -
¢ .
In response to the evaluation question of whether the workshop increased their
. awareness of other diseiplines, 80 percent answered positively. At workshop,
. close, 100 percent said that they saw "interdisciplinary teamwork as helpful

and important” to them}as prgiessionals

-~ N
The workshop consts%%d of multiple formats including: film, small group work -
'sessions (on attitude identification); case studies (one each on a physiologi- o

cal and developmentally disabled child), and large group presentatfhns by three
expprts on different aspects of mainstreaming A packet of handouts\and resource
“tabjle were used to d1spense and display literature on PL 94-142 and S tion 504.
¢ ¥
' Participants were requested’te.rate, on 4 three—point scale, the effeckiyéness
of éach format. The bverwhelming majority found the morning sessitn (film,
"small group,, Qase studies) effective ways of information presentation
< (70/ = very; 225 =.somewhat; and 47 = not very, 47 né response). .

£ [ % -

. The afternoon Sessiomxgf expert speakers were rated either very (%) . or - >
somewhat (34%)- effective. -(Less than 1% found this format not very effective' .

‘ agproximagely 87 gaVe ‘ne gesponse to this item ) ) g -
The small goup Attitudé édeﬂlification activity produced work lists through .t
free“agsociation with the words disabled and non-disabled. Attachment A 1isg €B

a gompilation of ‘Mthese liets} e - . . ‘ IR
" .
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c) THE FUTURE °

across-disciplinary efforts
expertise. These suiﬁeétions

®

-+ * -

As a'suﬁmary activity particéggncs were .asked for their ideas on future

t wouldenhande their training and professional
emerged: '

¢
* Conduct More Conferences/Seminars to :
L]

~ exchange information between. special
educatiors and rehabilitation counselors
on their role and special expertise r

- collaborate on professional experiences
and respective professional futures

»

Support }nterdisciplina:z Training

- X - 49
- integrate special eduéition and rehabil- &
itation counseling classes (faculty cobuld ,‘
share-teach) ~ A . o
) ) , Y . * )
- develop interdisciplinary courses

- merge.réhabi&itatiqn and special edpca-
tion.department

-

A

Qcéeptance of Réha}iliﬁation Counselors
and Encourage "Team Approach" ' .

\\‘/Aé \ Facilitate Profeséional and Lay Community
<

- - offer rehabilitation counselor practicum_
' of 6 months in school system

-
. .

- include rehabilitation counselors on Boards

of Education .

- piﬁce yehabilitation counselqrs,in schools
. (to develop school children'scexposure to’
work world) .
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# WORKSHOP PROGRAM
SCHEDULE

z -

Teacher, Special Educator and Rehabilitation Professional Workshop Mini- Crant
Program on "Interdisciplinary Pre-Service Preparation of Tgachers and Specialists
‘e tO work with Handicapped Students"

Workshdp Goals: To share information about curriculum and objectives‘ to
: increase sensitivity to, and knowledge about handicapping
conditions afid functional capacities; and to increase
. incidence of cooperative teaching and more formal inter-
departmenf planning in\SEHNAP. .
v : . wh~ s : .
Workshop Program:. Wednesday, April 29, 1981 ' ]

100 Registration & Coffee/Danish-

: g L7 o S
9:20 yelcome - Overview & Philosophical Views_
Prof Stephen Weiss, P;of Patricia Dvdﬁch Cor
- — e T} — P - - e e e i e .

9: 30 Presentati.on. Film and "The Awareness “Factor”
~ - P 2 Nancy Schweitzer,: Psychologist, ICD Rehab-
ilitation & Research Ine. .
11:00 Small Group Discussi?s (8 pre- selected groups
N ‘of 8) A"recorder is-designated for each group

7 - A. ?ai‘ticipants ex_chae of information re: .
, / ‘individual discip¥e around * °*

B. Planning -an edﬁc_ational program for two 4
handicapped ‘'students .

. ‘ C. 'Distribution o% Packet with relevant work

, K materials . g LI
Y - ¥2:00 Lunch (Loeb Cafete a or restaurant or other .
: « restaxy:ants’ in . Sopry we can't buy!)

-

- * - -
. o 1:00 Presentations: (20 minutes per speaker) N
+ W

. 1. oOverview of PL 94-142 & the Rehabilitation
Act of '73 (Amended) -
L Current Petrspectives and Future Needs for °
. ) , Mainstreaming the Rehabilit\a\tion View
% - Dr. Bett:y Hedgeman, Coordinator of Voc'l Rehab
L ’ £, ) University Programs, OV'R :

- - [
/ 2. Current Perspectives Theory & Reglity: (How Are
- . " We Doing?); Future Training Needs for Mainstreaming
) Ms. Tessy Sheingorn, Principal, P.S. 226

. 3. Reverse Progrannning = Mr. Sidney Miller Supervisbr
’, Track IV Program, P.S. 396 4 85

- . 2:00 .Task groups: Smuming up - We are here. now what can We do? *
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SEHNAP MAINSTREM{ING WORKSHOP ,
" EVALUATION FORM s

. f Y '

How effective do you feel the following ‘formats were in presenting 7

their information? . please check. one:
’ ’ very somewhat not ve
. i %
Film : The Awareness Factor....... .t eievraenenn T e e ee e
Small groups : Attitude IAentification ................... e e e
Case studies : Discipline Sharing Through ¢
Program Planning... .. R R R
Presentations: 1. Current Perspectives &
. Future Needs for '
- - Mainstreaming ’
“ Dr. Betty Hedgeman... ........ e e Veosooennn
o

2. Current Perspectives -
Theory & Reality

Ms. Tessy Sheingorn... ............. S
3. Reverse Programm1§! . T
Mr. Sidney Miller... ...ttt iietnnnncanocesonnen
[ . w
Hahdouts: - P.L. 4-142 & 504...:n.nvnnnnnnn e e e e
Resource Table: Material Sharing... .... P e T et

‘

What were your expectatlons of the worxshdpfand were they met? -
. Please DlSCUSS\

=~ ’ N - - . AJ
Y ‘ s . - v !
Did this workshop increase your awarengss of the?other disciplines,
within SEHNAP? . YES

- .

Do you ‘see interdisciplinary teamwork as helpful and 1mportant to you
-i~as a professional? / YES * . NO

. o \
v v % . . s
»

3 . .
Please explain: .

)} , <
’ .
8

What deﬁhrtment'are you from, and,wbat i's your position?
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- SECTION IV B /

PROJECT TITLE: MainStreaming: The Integration of Handicapped Individuals into

Regular Education Settings

LOQATIdN:‘ Herbert A. Lehman College of the City University of New York ¢

COORDINATORS: Brian Hdrwitz, -Ph. 1.

. Bronx, New York, 10466 ) ’

Department of Specialized Services in Education

Sheila Gersh
Department of Secondary and Continuing Education

-t - .

€ * /
. N . .
. ‘. :
-

2 : - : § —1

MAINSTREAMING: THE INTEGRATION OF HANDICAPPED INDIVIDUALS INTO RECULAR EDUCA-
*TEON SETTINGS

:

\. . ,*

" PROJECT ABSfRACT- A full;day conference was held at Herbert H. Lehman College

on Wednesday, May 6, 1981, for the purpose of sharing and dissemfnatiag informa-

-tion about PL 94-142 and mainstreaming. A number of differing views were

&

presented by spé%kers, through werkshop sessions, informal discussion, and

written materials. Participants had an opportunity to share some of their own

» o .

attitudes and values about’ mainstreaming and the developmentally disabled with
: . ‘

colleagues, parents, and students.’ .
L




L]
.

- -

‘

RROJECT OBJECTIVES: \ .

1. To increase corfference partic{pants' awareness of PL 94-142 and itd
‘implications for the training of ‘regular educators.

. } *
2. To dAncrease the collége faculties' awareness of the needs and expecta-
.tions of parents with handicapped children !nd the¥needs of'regular and special
education teachers and health services professionals who work with the handi-
capped. “ ' ' '
3.. To facilitate college faculty-teacher-parent interaction in order to
improve preservice preparation of teachers and specialists who will work with
- *  the handicapped population in a self-contained and/or mainstreamed environment.
. 2
- ) . ' : coe -
PROJECT AUDIENCE:
. . -3 *
1. College Faculty  : . = Y
a. 10 special education . -
h. 5 elementary education., ) . i —
c. .15 secondary and continuing education
d. 2 phyical education . . .
e. S nursing i - . _
. +f. "1 guldance and counseling °
P g. .2 reading
‘. , “+ h. —2 health services admfhistration A '
. ‘ P 7 .
* .2. Ten Publdc School Administrators oo '
3. -Five Health Professionals .
4, Public School Teachers '
a. 10 elementary education -
b. Secondary Fducation- ' ) ..
. 1. 5 busimess educatjon ) '
2. 10 special education ) a
’ . 3. 5 physical education
4, 2 social studies —_—
5. 2 science :
x 5. Fifteen Paraprofessionals ;
. 6. Five Guidance Coungelors : ] T
X '; Y * \ \_—r ’ ! \"
. 7. Forty College Students .
8. Fifteen Parén)s of Handicapped Children . - a
N - , . )
, » § :
{ 9. One-Dean (of Professional Studies) .

»

’ A - 5 88 e '
s =
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. PROJECT ACf%V}TIES:

’ 5
"All activities took place‘éf Herbert H. Lehman College
N
9: 36 - 9:45 Registration ) - ,
9:45 - 10:00 Welcome and Overview of Conference——Mrs. Sheila- S~
. - ’ Gersh Conference Coordinator . .
Remarks--Dr. Richard Larson, Dean Division of- : *

Professiona{ﬁi;;dies )
Introduction o eakers--Dr. Brian Hurwit%,' .

Conference Coordinatqr

10:00

11:00 Keynote Address—~Dr. Herbert Goldstein, Director of Curriculum
Research and Developmental Center in Mental Retardation,
New York University. Dr. Goldstein adg?essed the history of
N : PL 94-142 and discussed the moral implications of the law
for all educators.

12:00 Concurrent Workshop Sessions--see attached list entitled
"Workshops."

‘11:90

-~

-2 a— e

IZféjj Lunch——informal group discussiens took place during this time.

ié:OO

12:45 - 1:15 Presentation of papers Ey students frém Bronx High School oY
Scieénce:

- Benfemin Fisher——”Labeling Involved in Special Classes'
o Marie Leicht--"High School Students Attitudes
towards the Handicapped." - o
. Kirk Taylor--"Race as a Factor in the Placement of thegq
Handicapped Student." - - ;
1:15 - 1:45 Presehtation by Mrs. Barbara Levitz, President, Parent
Assistance Committee on Down's Syndrome. Mrs. Levitz
presented a stateflient comcerning her own attitudes and
f' experiences as these relate to having a developmentally
disabled’ child. She addressed issues from the parent's.
perSpective'in an attempt to increase conference parti-

cipants' auareness of difficulties faced.by parents’of
handicapped children - “

1:45 - ,2:00  Evalvation and-Closing ’ ,




PRODUCTS: As a result of the Conference, fnu} new courses will be of fered

during the Fall 1981 Semester. These will be taught by faculty from different
areas of epecialization The fiftst course is the "Biomedical Aspects of Handi-
capping Conditions."” This will involve faculty from Special Services in Education
.and The Department of Nursing. The second course is, ''Special Olympics: Training
of Educators." This will be offered by the Department of Specialized Services

“in,  Education and taught by faculty members in the Department of Physical Education.
The thigd and fourth courses involve a liaison between Secondary and Continuing
.Education and Specialized Services in Fducation. ‘A course, "The Handicapped
Individual: Vocational Environfents,' will develop an awareness or the part of
educators of the importance of meeting the total life career development needs of
most handicapped individuals. Another course, '"Teaching Clerical Skills to
Handicapped Individuals," will focus on giving educators the skills necessary to
teach the handicapped clerical skills and, thus, prepare them for the world of work.
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EVALUATION T : .

Project activities were evaluated both é%jéctively and subjectively.
Evaluation forms were distributed to all conference participants. Ratings were
.positive. )

80%.of the participants . rated Dr..Herbert Goldstein's address
as "very helpful"; 20% "helpful".

907 of the participants rated Baybara Levitz's address as
"very helpful'; 10%Z "helpful”. . . o,
75% of "the participants rated the workshops as "very helpful';/#
-15% ratedi workshops as "helpful”. /
- All participants (100%) rated the handouts as "very helpful”. e
AN

" All participanfs (100%) pave, the conference an overall positive

(vs. negative) rating.
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Some comments from conférence participants were:

"I would like to gge more such conferehces. The intérdistiplinary apptoacﬁ
‘ was very useful.™

"The conference was very well planned. 1 profited from it."

"The conference was very useful to me as an introduction 1 would, ¢

like to ‘ga on from here to deal more specifically with methods of

preparing the children who are in the classroom with ‘the mainstreamed

child, preparing the teacher, and workipp with parents."”

"I eﬁjoyed the conference and learned more about the community's response

. t¢ mainstreaming." v :
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II.

IV.

VI.

.

' Tepic:

* College, Wayne; New Q?rsey

WORKSHOPS

Y

p
IT-)Robert R. Mast;g;i~ Co sultant, Division of .
tio dﬁw

Special Educa York City 4

Pat Cook, Supervisor of Special Education, Oueens,

New York ’

Topics: THE CLIMATE OF MAINSTREAMING: THE
IMPORTANCE OF MUTUAL ACCEPTANCE

’

- and

IMPLEMENTING MAINSTREAMING ON THE SECONDARY
LEVEL

Anthony V. Patti, Ed.D., Chairman and Professor,
Department of Secondary and Continuing Education,
Herber%/H. LeLman College ‘

PREPARING THE TEACHER FOR MAINSTREAMING
Frieda Spivack, Ph.D. Assistant Professor, Department
of Speciallzed Services in- Education, Herbert H.

Lehman College -
Topic: ACCEPTANCE OF THE HANDICAPPED INFANT: THE
ROLE OF THE EDUCATOR,, HFALTH PROFESSIONAL,
AND PARENT

4

.Pouglas Samuels, Ph.D., Assistant Professor,

Department of Special Education, William Paterson

-

Topic: DIFFICULTIES WITH MAINSTREAMING .

Shana Zaslow, Coordinator, New York City Bbard of
;ﬁncation Special Education Training and Resourc® g

fCenter (SETRC) - & :

Topic: INCREASING SEVSITIVITY TOWARDS THE HAIﬁQTREAHED

CHILD

Room No.

223, Speech and Theater
Building

%

313, Music Building

B-17 €arman Hall

325, Music Building

-

~

Fast Dining ng

-

'S p * ’ » J S s !
Marcy Schaffner, Ph.D., Assistant Professor and Director 330, MqSic Building

of Developmental Learning Center, Department of
Specialized Services in Education, Herbert H. Lehman’

College; Director” Pgsycho-Educational Services at . /ﬁ

Morrisania Center or Child Development

Helen Lerner, Ed.D., R. N., Assistant Professor,

Uepartment of dursing, Herbert H. Lehman College //;

Topic: PARENT AS ADVOCATE: ‘' "OBTAINING APPROPRIATE
EDUCATIONAL AND.HEALTH $ERVICES FOR YOUR CHIL

—85- I1

D

4

A S

o Iy




Patricia Thompson, Instructor, Department of

.Specialized Services in qucation Herbert H. Lehman
College

©
VII'

.

Rose Slaughter, Teacher of Family Living Skillsg,
- Abbott School

.

Topic: TEACHING HOME SKILLS TO THE HANDICAPPED

VIII. ' Cordelia Twamey, Instructor, Department of Secondary

and Continuing Education, Herbert H. Lehman College

Topic:
IX. Barbara.L. Judkjms, &.N., %d.D., Associate Professor
Department of Nursing, Herbert H. Lehman College.

Topic:  ATTITUDES AND THE LABELING PROCESS
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Room No.
117, Speeéh and Theater
Building

.

B-i6 Carman Hall

’

TRAINING THE HANDICAPPED FOR THE WORLD OF WORK

A.V. Room, T-3 Building.
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